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Abstract

The primary objective of this research was to enhance the reading comprehension
of 7th-grade students at the Institucion Educativa San José in Curumani through
the use of literacy stories as a teaching strategy. The research was conducted
under the pragmatic paradigm, which combines quantitative and qualitative
methods and aligns with the mixed methods approach. In terms of research
typology, a mixed sequential design approach was adopted. The sample consisted
of 30 students; a questionnaire and a field diary were used for data collection.
The results show that implementing activities based on literary stories promoted
reading comprehension in the specific area; students improved not only their
analytical and reflective skills, but also their narrative skills and creativity.
Consequently, these strategies can be used as a basis for future professional
activities aimed at strengthening reading comprehension and critical thinking.
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El cuento literario como estrategia didactica para el
desarrollo de la comprension lectora en estudiantes
del grado 7-02 de la Institucion Educativa San José,

Curumani

Resumen

Esta investigacion tuvo como objetivo principal desarrollar la comprensién lectora
de los estudiantes de grado 7. ° de la Institucidon Educativa San José, Curumani,
a través del uso del cuento literario como estrategia didactica. El estudio se llevd
a cabo bajo el paradigma pragmatico, el cual combina métodos cuantitativos
y cualitativos, y se alinea con el enfoque de métodos mixtos. En cuanto a la
tipologia de la investigacion, se adoptd un enfoque mixto de disefio secuencial.
La muestra estuvo conformada por 30 estudiantes; para la recoleccién de datos,
se utilizaron el cuestionario y el diario de campo. Los resultados muestran que
la implementacidn de actividades con cuentos literarios fomenté la comprension
lectora en el area especifica; los estudiantes mejoraron no solo su capacidad
de andlisis y reflexion, sino también sus habilidades narrativas y su creatividad.
En consecuencia, estas estrategias pueden emplearse como base para futuras
actividades profesionales orientadas al fortalecimiento de la comprension lectora
y del pensamiento critico.

Palabras clave: narracién literaria; estrategias pedagdgicas; ensefianza;
desarrollo educativo; competencias lectoras

O conto literario como estratégia didatica para o
desenvolvimento de compreensao de leitura em
alunos do 7.2 ano-02 da Institucion Educativa San
José, Curumani

Resumo

Esta investigacao teve como objetivo principal desenvolver a compreensao
de leitura dos alunos do 7.2 ano da Instituicdo Educativa San José, Curumani,
através do uso do conto literario como estratégia didatica. O estudo foi realizado
sob o alinhamento com a abordagem de métodos mistos. Quanto a tipologia
da investigacao, foi adotada uma abordagem mista de desenho sequencial. A
amostra foi composta por 30 alunos; para a recolha de dados, foram utilizados o
guestionario e o diario de campo. Os resultados mostram que a implementacdo
de atividades com contos literarios promoveu a compreensao de leitura na area
especifica; os alunos melhoraram ndo so6 a sua capacidade de anélise e reflexao,
mas também as suas habilidades narrativas e criatividade. Consequentemente,
estas estratégias podem ser utilizadas como base para futuras atividades
profissionais orientadas para o fortalecimento da compreensao de leitura e do
pensamento critico

Palavras-chave: narrativa literaria; estratégias pedagdgicas;, ensino;
desenvolvimento educativo; competéncias de leitura
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Introduction

Atthe Institucion Educativa San José in Curumani,
it has become evident that seventh-grade
students face significant difficulties in reading
comprehension. This skill is considered essential
for each student’s academic performance and
personal growth. It is worth noting that reading
comprehension is important for successfully
addressing any subject matter and actively
participating in the environment where all human
potential is developed. In this regard, traditional
learning methods are considered insufficient, as
they cannot fully meet the individual learning
needs of each student or foster the necessary
interest in reading

Consequently, the results of the Saber 5, 7, and
9 tests administered by the Instituto Colombiano
para la Evaluacion de la Educacién (ICFES)
showed that seventh-grade students at the
Institucién Edicativa San José Educational did
not achieve the best performance in language
skills. This problem concerns not only the
school’'s administration but also the teaching
staff, as it indicates that students’ writing and
comprehension skills are not being adequately
developed. Therefore, there is a need to seek
new and improved educational strategies aimed
at optimizing meaningful learning among the
students in this study

Given that teenagers need to engage emotionally
with information, a new strategy is needed
to capture their attention and develop their
critical thinking skills. Literary stories serve as
an ideal metaphor, as they are short and hold
the reader’s interest . From
this perspective, the following research aims to
develop a methodology focused on the reading
comprehension skills of seventh-grade students
at the San José Educational Institution and to
use literary stories as a teaching strategy to
enhance reading comprehension.

Therefore, we must explore how a methodology
can influence students’ interests and analyze
whether it can radically change their reading
comprehension skills
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Consequently, the following research question
arises: How can the use of literary stories
develop reading comprehension as a teaching
strategy among seventh-grade students at the
Institucion Educativa San José in Curumani?
The main objective of this research is to develop
reading comprehension in seventh-grade
students at the Instituciéon Educativa San José in
Curumani through the use of literary stories as a
teaching strategy, as this would enable students
to engage in meaningful learning. Teaching
strategies allow students to actively engage in
the process, which increases their motivation
and commitment

According to Freire (1989, as cited in

), «Critical perception as a cognitive
function must be in harmony with an interpretive
approach; the act of reading is determined not
only by the comprehensive understanding of
what is read, but also seeks to connect school
experiences with everyday life» (p. 225). For
Caviedes, critical perception is a cognitive skill
that must be in balance with interpretive ability.
Reading is not only about understanding the text
itself, but also about connecting what is learned
in school with daily experiences.

From the perspective of school life, fostering
reading comprehension through stories can
substantially enhance school life. Students can
view the world from a different perspective,
develop empathy and respect, and, as a
result, foster a harmonious and collaborative
environment. From a social relevance
perspective, reading ability is a necessary
skill in society; therefore, strengthening this
competency in students not only drives better
academic outcomes but also prepares them to
be informed and critical citizens who contribute
positively to their community.

Theoretical foundations

International empirical research highlights
the effectiveness of storytelling and other
narrative strategies in strengthening reading
comprehension.

implemented storytelling instruction in English
at an Islamic school in Indonesia with 26 middle
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school students, using an action-research
design in the classroom. Their results showed
significant progress: before the strategy was
implemented, 70 % of students did not meet
the minimum competency level (KKM), whereas,
after the intervention cycles, 86,20 % achieved
scores of 70 or higher, placing them in the high
range of reading comprehension. This finding
demonstrates the positive impact of storytelling
on the development of reading proficiency.

Similarly, addressed reading
comprehension difficulties among students in
a Management program, applying the story
mapping strategy as a pedagogical solution.
With a sample of 14 students and using a
two-cycle action research design, the results
showed substantial improvements: in the first
cycle, only 57 % achieved a 10-point increase
in their scores, while in the second cycle, the
percentage rose to 78 %. This study confirms
the effectiveness of story mapping both for
increasing comprehension and for fostering a
more conducive learning environment.

and

confirmed that the story
mapping technique enables students to identify
the narrative structure of texts and understand
stories more clearly, demonstrating significant
improvements in reading skills. Likewise,
concluded that the use of

short stories in English not only reinforces
reading comprehension but also facilitates
vocabulary acquisition in middle school.
Meanwhile, , in
Nigeria, found that instruction using short stories
produced significant improvements in reading

In the same way,

comprehension, raising students’ academic
performance.
This international evidence demonstrates

that the short story, whether in print, digital
format, or as a mapping resource, constitutes
an effective pedagogical tool for strengthening
reading comprehension and motivating students
across various educational levels and cultural
contexts.

In the Colombian context,
conducted a study at the Unidad Educativa
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Mario Cobo Barona, targeting elementary
school students who struggled with reading and
comprehension due to uninspiring traditional
methodologies. The authors demonstrated
that the implementation of narrative strategies
promotes motivation and the development of
reading skills at this educational level.

Meanwhile, designed
a teaching strategy based on digital illustrations
and short stories delivered through an app.
Using a mixed-methods approach and a non-
experimental design, they worked with 20 second-
grade students at I.E La Merced, sede Policarpa
Salavarrieta. The results were encouraging: 10
students achieved a level of excellence; 7, a high
level; and 3, a basic level. These results indicate
that combining digital tools with storytelling can
enhance reading comprehension. Furthermore,
the active participation of parents in the process
proved to be a decisive factor in the success of
the activities, which strengthened the school-
family bond. These national findings reinforce
the idea that storytelling, in its various forms,
has a direct effect on motivation, interest, and
the improvement of reading comprehension in
elementary education.

At the regional level,

conducted a study at the Institucién Educativa
Arcesio Caliz Amador in El Banco, Magdalena,
with a sample of 45 third-grade elementary
school students. Using a quantitative approach
and a quasi-experimental design, a pretest and
a posttest were administered to measure the
impact of the story on the development of reading
comprehension. The results confirmed notable
improvements in comprehension levels following
the intervention, allowing the researchers to
conclude that the story serves as an effective
pedagogical resource for stimulating motivation
toward reading and fostering deeper learning.
This learning was reflected in progress in the
semantic, syntactic, and pragmatic components
of reading, demonstrating that a student who is
motivated and interested in texts can achieve
more solid and lasting results.

Overall, international, national, and regional
research consistently highlights the educational
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value of stories and narrative strategies for
teaching reading. This research shows that
storytelling, in various formats, improves reading
comprehension and also fosters motivation,
interest, and the comprehensive development
of communication skills in students.

Reading comprehension

According to Sole (1992, as cited in

), reading comprehension
is enhanced through specific stages and
strategies; these processes include advance
planning, active engagement during reading, and
subsequent reflective analysis. Their application
fosters the development of critical and analytical
thinking, which are fundamental to learning and
educational development. Comprehension is
understood as a process of interaction between
the text and the reader. According to Strang
(1965), Jenkinson (1976), and Smith (1989, as
cited in ), there are three
levels of comprehension: literal, inferential, and
critical.

Therefore, this study aims to develop reading
comprehension among 7th-grade students at
the Institucién Educativa San José in Curumani
through the use of literary stories as a teaching
strategy. According to ,
thelevelsof reading comprehensionare described
as follows: at the literal comprehension level,
the reader identifies the essential sentences and
terms of the text. They understand the text’s
content without the need for deep or active
analysis by their cognitive and mental structure.
This involves a reconstruction of the text that
goes beyond a mechanical process, as it entails
understanding its fundamental structure.

1. «Literal reading at the primary level (level
1). It focuses on the ideas and information
explicitly presented in the text through the
recognition or recall of facts»

. Identification involves
determining and recognizing the components
of the text that are present.

2. «In-depth literal reading (comprehension 2).
At this level, the reader engages in a deeper
reading, delving into the text’s meaning,

ed4774

the Institucion Educativa San José, Curumani

recognizing the sequence of ideas and the
main theme»

The inferential level of comprehension is
characterized by examining and analyzing the
relationships and associations of meaning that
allow the reader to «read between the lines»;
it means that reading is to infer and deduce
what is not explicitly stated. This level seeks to
establish connections that go beyond the text,
expand upon its explanation, and incorporate
prior knowledge and personal experiences.
Furthermore, it relates what is read to prior
knowledge, which allows readers to formulate
hypotheses and generate new ideas. The main
objective of the inferential level is to arrive at
conclusions

The critical comprehension level is considered
the ideal, since at this stage the reader is
capable of making judgments about the text,
whether accepting or rejecting it, but always
with solid arguments. Critical reading involves
an evaluation of the content, influenced by both
the reader’s background and their judgment and
prior knowledge of the subject matter

A short story is a brief work of fiction featuring a
limited number of characters and a simple plot.
However, distinguishing a long short story from
a novella can be difficult. Originally, short stories
were spread orally, either through listening or
reading. Due to technological advances, new
formats have emerged, such as audiobooks,
allowing people who cannot read or who have
lost their sight to access these stories, just as
they did in the past

There are two types of stories: folk tales and
literary stories. Among literary stories are: 1)
The Little Prince, by Antoine de Saint-Exupéry;
although this is a children’s story, it contains
many metaphors and symbolism that can be
used to discuss themes such as friendship, love,
and life. Therefore, it is excellent material for
practicing interpretation and critical thinking
among students. 2) Little Red Riding Hood, by
the Brothers Grimm; a story about a disobedient
girl, perfect for teaching morals and discussing
other characters, with a narrative structure. 3)
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Puss in Boots, by Charles Perrault, tells the story
of an intelligent character; this tale is perfect
for addressing paradigms, personification, and
other forms of storytelling. 4) The Little Mermaid
by Hans Christian Andersen tells the story of a
sad mermaid; this story is perfect for reading
aloud or discussing tragic tales, among other
things.

Short stories are structured in three parts:
introduction or setup, development or climax,
and resolution or ending

Each part is described below:

Introduction or setup: This is the opening
part of the story, in which the characters,
their goals, and the general situation that
sets the narrative in motion are introduced.
Normality is established within the plot, and
what happens here sets the stage for the
conflict that will arise in the development or
climax. The introduction lays the groundwork
for the climax to make sense.

Development or climax: In this part, the
main conflict of the story unfolds—that is,
the problem or situation that disrupts the
normality presented in the introduction. The
most important events occur in the climax,
and the plot takes shape, generating tension
or interest in the reader.

Resolution or ending: This is the part where
the conflict presented in the development
is resolved, allowing the story to reach
its conclusion. The resolution may have a
happy ending, a tragic one, or even leave an
open ending, but it always represents the
resolution of the plot, which means it closes
the narrative.

Finally, teaching strategies refer to a set of
organized procedures designed to invigorate
the learning process; these must be
systematically structured to bring about change
in the educational sphere. From a conceptual
perspective, these strategies can be defined
as a flexible and constantly evolving system,
composed of communicative activities and
processes that are implemented progressively
and in stages. This approach is oriented not
only toward achieving results but also toward
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the continuous development of the educational
process

Methodology

According to , research
methodology is understood as the set of
techniques and procedures that enable the
conduct of a scientific process aimed at
obtaining valid and reliable results. In this
study, a pragmatic paradigm was adopted,
which integrates quantitative and qualitative
elements into a single process. This paradigm
is characterized by its flexibility, its emphasis on
joint action, and the value it places on shared
meanings (Brierley, 2017).

Type and research approach

This study is an applied research project, as it
seeks to provide practical solutions to a specific
problem in the field of education: reading
comprehension difficulties among seventh-
grade students. A mixed-methods approach
was employed, combining quantitative and
qualitative methods in a complementary manner.
According to , mixed
methods allow for the collection, analysis, and
integration of diverse types of data to provide a
more comprehensive view of the phenomenon
under study.

Research design

An explanatory sequential design was chosen

, in which, first,
quantitative data are collected and analyzed,
followed by qualitative data that allow for a
deeper exploration and interpretation of the
initial results. Second, the same quantitative
instrument is reapplied to compare and verify
the progress made. Figure 1 illustrates the
phases of the design.

Xilena Paola Montes Machado
Heidin Arce Bolafio
Yerine Zuley Dajil Turizo



Literacy stories as a teaching strategy to develop reading comprehension in grade 7-02 at

Figure 1

Graphical representation of a sequential
methodological design

Note: The image illustrates the steps involved
in conducting sequential research. Adapted from

Data collection techniques and instruments
Quantitative technique

e Instrument: Questionnaire, taken from
Workbook 1, Language Communication Skills:
Reading - Workbook 1, Saber 7th Grade

(
y el
).

e Objective: To identify which aspects of
the literal level of reading comprehension
students find most difficult

e Timing: Administered in two phases: an
initial phase (diagnostic) and a final phase
(assessment of progress following the
intervention).
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Qualitative technique

Instrument: Documental review guide.

e Objective: Select and recommend
appropriate stories as a teaching strategy to
enhance literal reading comprehension.

e Procedure: Review, analysis, and selection
of narrative texts appropriate for the
participating group of students.

Population and sample

The study population consisted of seventh-
grade students at the Institucién Educativa
San José in Curumani. The sample comprised
30 students enrolled in class 7-02, who were
selected intentionally because they exhibited
the identified problem.

Materials and resources
e Saber 7° Workbook (Evaluar para Avanzar).

e Selection of printed and digital narrative
stories.

e Documental review guide.

e Technological resources (computer, video

beam, word processor).

Procedure

e Diagnostic phase: Initial administration of
the questionnaire to identify difficulties with
literal comprehension.

e Qualitative phase: Literature review and
selection of stories that address the identified
needs.

e Intervention phase: Implementation of a
story-based teaching strategy.

e Verification phase: administration of the
final questionnaire to compare results and
measure progress.

A descriptive analysis was conducted, focusing
on the use of relative frequencies to examine
both the independent and dependent variables.
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According to Hernandez and Mendoza (2018), this type of analysis involves counting the number
of cases in each category of the variables in order to identify relevant trends and patterns. It
should be noted that the results of all columns in the data matrix are not presented, but only
those corresponding to unidimensional variables that are significant for the research objectives.
Subsequently, the findings obtained in this quantitative phase served as a starting point for the
qualitative analysis, in which, through literature review and the use of stories, the aim was to
strengthen the literal level of reading comprehension identified as critical among the students.

Results

The purpose of this section is to assess the reading comprehension levels of the students in
grade 7-02 at the Institucion Educativa San José in Curumani. To this end, a questionnaire was
administered based on the text Two Lights in Love and on questions designed to evaluate reading
comprehension levels according to the categories of literal, inferential, and critical comprehension.
The results highlighted the students’ current status in this area.

By administering a structured questionnaire consisting of five single-answer multiple-choice
questions, the students’ ability to identify explicit information in the text, make inferences based
on the content, and form critical judgments about the reading was assessed; the results were

analyzed based on the reading comprehension levels defined by
e Literal level: Recognition of explicit information in the text.

e Inferential level: Interpretation of implicit information and establishment of relationships
between ideas.

e Critical level: Formation of evaluative judgments and argumentation.
The results were grouped into three categories based on the students’ performance at each level.

Figure 2 shows the results of the questionnaire administered to the 30 students in the sample,
which revealed that 80 % of the students are at the literal level; this percentage indicates that
most students can identify explicit information in the text but have difficulty making inferences and
forming critical judgments; 15 % reach the inferential level; these students can deduce information
from the text and establish relationships between ideas, albeit with some limitations; only 5 %
reach the critical level; these students are capable of making reasoned judgments and opinions
about the text’s content, though in very small numbers.
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Figure 2

Preliminary results on reading comprehension (RC)

Note. This figure shows the students’ initial RC results.

These results show that most students are at the first level of reading comprehension; that
is, they can identify explicit information but have difficulty interpreting the text beyond
its literal meaning. Furthermore, students demonstrate limited development in reading
comprehension. The predominance of the literal level demonstrates that, while they can
recognize specific elements within the text, they have difficulty delving deeper into the
meaning, making inferences, and establishing connections between the reading and their
prior knowledge.

It is worth noting that these results may be related to various factors, such as a lack of
teaching strategies that foster critical and reflective thinking, limited practice in reading
literary texts that challenge their interpretive skills, and a lack of reading habits, which limits
their cognitive development in text comprehension.

To improve reading comprehension, literary stories were used to address literal, inferential,
and critical comprehension. This was carried out in planned sessions where students could
engage with the texts and participate in collaborative activities.

Activity 1: Reconstruction of the story

a. Preparation and expectations: The students in grade 7-02, were introduced to the
theme of the selected story; to this end, the purpose of the activity was explained, and
the participants’ interest and expectations were gauged through questions related to the
story’s plot.
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b. Development of the activity: During the reconstruction of Horacio Quiroga’s short story,
The Feather Pillow, the students worked in teams to organize the fragments and analyze their
sequence. In the activity involving inferential questions, they initially struggled to formulate
analytical questions but improved with the teacher’s support. When creating alternative endings,
they demonstrated creativity and the ability to defend their versions with reasoning.

For this activity, students were given jumbled fragments of a folk tale; they were then tasked with
organizing the story into a coherent narrative: introduction, climax, and conclusion. Throughout the
activity, students engaged in group discussions to justify their choices. As a result, the students
demonstrated an ability to recognize the narrative structure of the story and, consequently,
improved their literal comprehension.

Figure 3

Students working in groups to reconstruct the story piece by piece

Note. Students reconstructed the story piece by piece.

Figure 4

Activity 1: Reconstruction of the story

Note. Students reconstructed the story piece by piece.
Xilena Paola Montes Machado
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Activity 2: Circle of inferential questions

First, a short story was selected and read aloud in class; then, the students developed inferential
guestions about the text. This questioning activity allowed the students to develop their analytical
and critical thinking skills based on the story, The dead man. The main results are presented below,
organized according to the questions asked and the answers provided by the students.

Alternatives to the story’s ending: Students reflected on how the story might have changed
if the protagonist had acted differently; some suggested that if the man had climbed over the
fence more carefully, he would not have been injured or killed, which would have allowed him
to continue his life and work as usual; they also noted that if the fence had not been in poor
condition, the accident could have been prevented.

. Impact of the death and fatigue on the character: Another line of analysis addressed the

importance of rest; some students considered that, if the man had not rested, he likely would
not have had the opportunity to reflect on his life or notice details in his surroundings. On the
other hand, if he had continued working without stopping, his life would have proceeded without
significant changes, maintaining his work and family routine.

. Reflection and death and its inevitability: some responses demonstrated a deeper

interpretation of the story’s meaning; it was suggested that, had the man not died, he might have
continued his life with his family and completed his daily tasks. Furthermore, the importance of
the character’s process of reflection in his final moments was highlighted, as it was considered
fundamental to his understanding of reality and his fate.

. The importance of introspection: the importance of reflection in the story was emphasized;

students noted that taking the time to think allowed the character to become aware of his life
and surroundings before he died; this led to a discussion about the role of introspection in
everyday life and how decisions can influence the future.

Figure 5

Activity 2: Circle of inferential questions

Note. Questions and answers prepared by each working group.

It is worth noting that the activity achieved its goal: to foster inferential and critical thinking among
the students. The students’ responses demonstrated a deep understanding of the story, as they
were able to explore various possibilities and consequences of the events described; furthermore,
the questions posed by the participating students sparked a fruitful discussion on topics such as
death, daily routines, and the importance of reflection in life.
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Activity 3: Creating an alternative ending

This activity was carried out as follows: First, the students read Julio Cortazar’s short story House
Taken Over but were instructed to stop reading before the end so that they would have the
opportunity to imagine alternative endings and to ensure they were not familiar with the ending
proposed by the author. Second, the students organized into groups to write alternative endings
that maintained the tone and atmosphere of Cortazar’s story; to do this, they formulated questions
focused on the students’ feelings regarding the story’s ending.

The groups worked on their chosen ending and presented their ideas to the rest of the class.
Thus, some groups maintained the mystery until the end and argued that the protagonists
tried unsuccessfully to reclaim the house or that the invasion continued until no trace of the
house remained. Other groups attempted to offer psychological explanations, suggesting that
the occupation was a projection of the characters’ inner fears or a representation of time and
loneliness. Still other groups proposed an unexpected twist and introduced a major shift: the
protagonists decided to confront the unknown, which, in turn, revealed that the spirit «had been
a human».

After the presentation, all the ideas were discussed with the students, and they were asked if they
had a favorite version and why. Finally, a discussion was held with the students, and they were
asked to provide examples of stories that could be interpreted in different ways. All the endings
presented by the students were better than the mental interpretation of Cortazar’s story; this
highlighted the importance of creativity and imagination in literature, as well as in plot construction.

Reflections and emotions

The students’ participation was marked by their enthusiasm, especially when creating alternative
endings. Some students expressed uncertainty at the start of the activity, but as it progressed,
they gained confidence in their abilities.

Thus, the methodology based on the use of literary stories proved effective in capturing students’
interest, and the combination of individual and group activities fostered collaborative learning.
A strength observed was the increase in literal comprehension and critical interpretation of the
texts; a weakness identified was the need to strengthen the formulation of inferential questions,
which requires additional practice.

It is worth noting that the implementation of literary stories in teaching activities reinforced the
development of reading comprehension at its various levels; these strategies allowed for improved
analysis and interpretation of texts; they also fostered collaborative work and written expression.

The evaluation of the use of literary stories as a teaching strategy determined the impact on the
development of students’ reading comprehension; to this end, progress in literal, inferential, and
critical comprehension levels was analyzed following the implementation of activities based on
literary stories.
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Figure 6

Activity 3: Creating an alternative ending

Comparison of reading comprehension test results

After administering the test before and after the intervention, an increase in the number of correct
answers was observed across all comprehension levels (see Table 1).

Table 1

Comparison of reading comprehension test results

Levels of reading Initial Valid Final valid percentage (%V)
comprehension percentage(%yV)
Literal 80 % 35%
Inferential 15 % 45 %
Critical 5% 20 %

Note. Comparison of the initial survey and the final survey.

Table 1 shows a comparison of the results from the questionnaire administered at the beginning
and at the end. This comparison demonstrates that literal comprehension increased by 35 % in the
identification of explicit information in the text; inferential comprehension improved by 30 % in the
ability to interpret implicit information; and critical comprehension showed a 20 % increase in the
formulation of reasoned judgments about the text.

Classroom observations

Initially, many students had difficulty expressing ideas about the texts, but as the activities
progressed, their verbal and argumentative fluency improved

Analysis of written work

The alternative endings created by the students showed greater narrative coherence and creativity
compared to previous exercises; in the inferential responses, a better structuring of analytical
thinking was observed.
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Discussion

The discussion of this study’s results is based on
an analysis of each of the specific objectives. In
this regard, the findings are compared with the
existing research literature and the theoretical
and conceptual foundations, which allows us to
determine the impact of using literary stories on
the reading comprehension in students of the
7-02 grade at the Instituciéon Educativa San José
in Curumani.

Regarding the first objective, aimed to identify
the level of reading comprehension, the results
indicated that 80 % of the students are at
the literal comprehension level; 15 % at the
inferential level; and 5 % at the critical level.
These findings are consistent with the studies
by , who notes that initial levels of
reading comprehension are typically dominated
by the recognition of explicit information, while
the development of inferences and critical
judgments requires specific teaching strategies.
For their part, ) assert
that reading comprehension must be approached
progressively, which justifies the need to
implementappropriate teaching strategies. Along
the same lines, argue that
comprehension also depends on the interaction
between text format, textual processing, and
student attitude, which reinforces the importance
of providing educational support from the early
stages through the most advanced levels.

For the second objective, aimed at designing
activities using literary stories to promote
reading comprehension, the activities developed
enabled students to draw their own inferences;
these included story reconstruction, the circle
of inferential questions, and writing alternative
endings, based on the cognitive theory of

. According to this
model, for learning to occur, new knowledge
must be integrated into the student’s prior
cognitive structure. Regarding the workshop’s
results, it was observed that these types of
activities were effective in improving reading
skills, as confirmed by , who
demonstrated that narrative strategies can
enhance comprehension in elementary school
students.
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About the third objective, intended to the
implementation of the proposed activities,
the participants’ performance and motivation
improved significantly. In this regard,

note that there are models
indicating that when stories are contextualized to
students’ experiences, the level of participation
increases. adds that short
stories can be effective in teaching vocabulary
and create a more enjoyable environment for the
acquisition of reading skills, which is consistent
with the results of the current study.

For the fourth objective, the evaluation of
the effectiveness of the activities presented
showed that stories are a valuable resource
for strengthening reading comprehension.
According to , strategies such
as story mapping help readers organize
information and understand how ideas form a
logical sequence. Consequently, the results of
the current study align with existing theory and
support the proposal that fiction stories can be
used at early reading levels to improve reading
comprehension skills.

Conclusions

The use of literacy stories as a teaching
strategy is effective in strengthening reading
comprehension among lower-middle school
students. Comprehension tests showing that a
higher percentage of students remained at the
literal level confirm the need for instructional
interventions that promote interpretation at
the inferential and critical levels. Furthermore,
the activities designed and implemented in this
study demonstrated that they were effective
in motivating students, supporting meaningful
learning, and fostering the construction of
inferences.

The findings are consistent with previous
research highlighting narratives as valuable
resources for teaching; furthermore, they
indicate that context, format, and interaction
influence interpretation. Consequently, it can
be affirmed that stories facilitate literal and
inferential comprehension and, in turn, foster
critical and reflective thinking.
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This study provides a methodological framework Ausubel,

that can be replicated with other groups
and in other school settings. Therefore, it is
recommended to integrate literacy stories as
cross-curricular or subject-specific resources
in any area of the curriculum. Furthermore,
emerging research can broaden its scope to
include diverse groups at this educational level,
incorporate other narrative genres, and, given
the prevalence of ICT, integrate technological
tools designed to enhance readers’ engagement
with literary and audiovisual narrative elements.
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