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Abstract

This article is the result of research aimed at revealing the intercultural teaching
strategies that strengthen social worker training at Fundacién Universitaria
Cervantes San Agustin, based on the development of objectives to investigate
interculturality in university contexts. The description of the educational resources
used in the classroom, and the contrast between the perspectives of teachers
and students regarding the phenomena present in the intercultural context of
higher education. To this end, a qualitative methodology was employed, based on
an interpretive paradigm, utilizing a phenomenological method, which enabled
an in-depth understanding of the participants’ experiences, and consequently, a
clearer interpretation of the reality of the educational space under investigation.
The results of this investigation revealed that, in university contexts, intercultural
pedagogical strategies are implemented, including intercultural dialogues,
intercultural research, professional practices, thematic debates, the development
of social projects, and the celebration of cultural diversity. However, these
strategies need to be strengthened to contribute to the training of social workers
with a comprehensive vision and a sociocultural commitment. This research
contributed to the improvement of relevant aspects of institutional dynamics
by encouraging the use of new strategies that incorporate interculturality as
a source of knowledge. It also promoted meaningful pedagogical reflection
by highlighting key aspects that made visible the importance of intercultural
pedagogy, especially in universities located in ethnic territories.
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Estrategias pedagogicas interculturales en la
formacion de trabajadores sociales

Resumen

El presente articulo es el resultado de una investigacion cuyo propdsito consistié en
develar las estrategias pedagdgicas interculturales que fortalecen la formacion de
trabajadores sociales en la Fundacion Universitaria Cervantes San Agustin, a partir
del desarrollo de objetivos orientados a la indagacion sobre la interculturalidad
en contextos universitarios, la descripcion de los recursos educativos empleados
en el aula y el contraste entre las perspectivas de profesores y estudiantes
frente a los fendmenos presentes en el contexto intercultural de la educacién
superior. Para ello, se utilizd una metodologia de enfoque cualitativo, desde un
paradigma interpretativo, mediante un método fenomenolégico, lo que permitid
comprender en profundidad las experiencias de los participantes y, de este modo,
interpretar con mayor claridad la realidad del espacio educativo investigado.
Los resultados de esta indagaciéon permitieron identificar que, en el ambito
universitario, se implementan estrategias pedagdgicas interculturales como los
didlogos interculturales, la investigacion intercultural, las practicas profesionales,
los debates tematicos, la elaboracion de proyectos sociales y la celebracién de
la diversidad cultural; no obstante, estas estrategias requieren fortalecimiento
para contribuir a la formacidn de trabajadores sociales con una vision integral y
un compromiso sociocultural. Esta investigacién favorecid la mejora de aspectos
relevantes en la dindmica institucional, al incentivar el uso de nuevas estrategias
que incorporen la interculturalidad como una fuente de conocimiento. Asimismo,
promovid una reflexion pedagdgica significativa, al resaltar aspectos clave que
permitieron visibilizar la importancia de la pedagogia intercultural, especialmente
en universidades ubicadas en territorios étnicos.

Palabras clave: pedagogiaintercultural; estrategias pedagogicasinterculturales;
educacién superior; grupos étnicos

Estratégias pedagogicas interculturais na formacao
de assistentes sociais

Resumo

O presente artigo é o resultado de uma investigacao cujo objetivo consistiu
em revelar as estratégias pedagodgicas interculturais que fortalecem a formacgao
de assistentes sociais na Fundacdao Universitaria Cervantes San Agustin, a
partir do desenvolvimento de objetivos orientados para a investigagdo sobre
a interculturalidade em contextos universitarios, a descricdo dos recursos
educativos utilizados na sala de aula e o contraste entre as perspectivas de
professores e estudantes face aos fendmenos presentes no contexto intercultural
do ensino superior. Para isso, foi utilizada uma metodologia de abordagem
qualitativa, a partir de um paradigma interpretativo, por meio de um método
fenomenoldgico, o que permitiu compreender em profundidade as experiéncias
dos participantes e, assim, interpretar com maior clareza a realidade do espago
educativo investigado. Os resultados desta investigagdao permitiram identificar
que, no ambito universitario, sdo implementadas estratégias pedagdgicas
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interculturais, tais como didlogos interculturais, investigacao intercultural, praticas
profissionais, debates tematicos, elaboracao de projetos sociais e celebragdo
da diversidade cultural; no entanto, estas estratégias requerem reforco para
contribuir para a formagao de assistentes sociais com uma visao integral e um
compromisso sociocultural. Esta investigagao favoreceu a melhoria de aspetos
relevantes na dinamica institucional, ao incentivar o uso de novas estratégias
qgue incorporam a interculturalidade como fonte de conhecimento. Além disso,
promoveu uma reflexdao pedagogica significativa, ao destacar aspetos-chave que
permitiram visibilizar a importéncia da pedagogia intercultural, especialmente
em universidades localizadas em territérios étnicos.

Palavras-chave: pedagogiaintercultural; estratégias pedagdgicasinterculturais;

ensino superior; grupos étnicos

Introduction

This study is the result of research conducted
within the Social Work program at the Fundacion
Universitaria Cervantes San Agustin, located in
southern Colombia, in the capital of Putumayo, a
region known for its cultural and ethnic diversity.
Consequently, most of the students come
from indigenous reserves or Afro-descendant
communities located throughout the department.
At this point, it is worth noting that the training
of social work professionals faces challenges,
as it must integrate intercultural pedagogical
approaches that recognize the sociocultural
diversity of the country and the world. One
of the causes is the persistence of traditional
educational models that restrict participation and
critical analysis of the reality surrounding them;
consequently, there is no recognition of local
knowledge or the development of contextualized
social intervention practices.

Participant observation in the university
educational context reveals that in some courses
within the Social Work program’s curriculum,
there is a disconnect between theory and
sociocultural reality, because many of the
teaching strategies designed by professors do
not address the dynamics of the communities
where future social workers will carry out
their interventions; It also reveals the limited
integration of interculturality into the curriculum,
which has led to a disconnect between this
factor and educational dynamics. Furthermore,
a decline in curricular flexibility and a lack of
understanding of the higher education approach
among faculty and administrators are observed,
revealing a weak adoption of participatory

methodologies. This limits the full development
of the intercultural competencies necessary for
the collective construction of sensitivity and
respect toward culturally diverse environments.

This led to an in-depth investigation of the
difficulties encountered in implementing
intercultural pedagogy in the Social Work
program at the Fundacion Universitaria
Cervantes San Agustin; furthermore, because
«the training of social workers in diverse
contexts implies recognizing the leading role
that different groups have played in building a
new vision of society where we all have a place»

Consequently, an exhaustive literature review
on the aforementioned issue was conducted
in the following databases: Redalyc, Scielo,
Scopus, Dialnet, the National Council for Social
Work Education, and Google Scholar, among
other search engines, which allowed for the
consultation of articles on the development of
intercultural pedagogy in various contexts.

At the international level, notes
that the development of a pedagogy that
values diverse cultural, social, and philosophical
expressions is increasingly necessary. In his
study, he reflects on the fundamental elements
for developing a decolonial and intercultural
pedagogy, based on a literature review from a
hermeneutic perspective. The author concludes
that epistemological and methodological tools
must be developed to foster autonomous,
critical individuals capable of thinking, feeling,
and acting from an intercultural perspective.
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For their part, encourage
pedagogical analysis related to interculturality
as a reality within the Ecuadorian educational
system. To this end, they employed methods
and techniques such as hermeneutics, content
analysis, and critical review of bibliographic
sources to foster reflection aimed at improving
the quality of educational practices.

More recently,

employed a qualitative approach in
their research, integrating ethnography and
phenomenology epistemologically, to explore the
challenges faced by ethnic groups in Colombia
regarding their ethno-educational rights.
The objective was to identify the prospective
epistemological presentation of the recognition
of interculturality for the advancement and
consolidation of decolonial pedagogy and
didactics as instruments for the vindication of
Colombian ethnic cultures.

In Colombia, there are several strategies that
include interculturality in their study areas; one
of them is the Afro-Colombian studies course,
designed and taught by the Ministerio Nacional
de Educacién in Colombia.

research investigates the main problems
that have limited the implementation of this
course in the country. This study employed
a mixed-methods approach, involving a
documentary analysis of laws, decrees,
resolutions, and judicial rulings. To collect data,
the researchers used a survey administered to
68 ethnic leaders. The results pointed to a lack
of awareness and disinterest among institutions,
which has led to limited implementation of the
course in the curricula of educational institutions
located in Colombian territories.

Interculturality is a key pillar in the training
of social workers; therefore, incorporating
content and strategies related to this topic
would foster an understanding of the diverse
dynamics of various contexts. In this regard,

focused on the
transformations of the social sphere in modern
monocultural, multicultural, and intercultural
societies. The methodology used was a literature
review of articles by social workers in Latin
America and the Caribbean, and the results
indicated that interculturality has become a
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fundamental issue that significantly contributes
to social intervention from philosophical, political,
methodological, and ethical perspectives for
social workers.

In taking a deeper approach to this topic, the
Intercultural and Decolonial Studies Research
Group atthe Universidad de Antioquia established
a powerful perspective on the intercultural and
decolonial ethics of social work. They highlighted
theoretical, epistemological, and practical
reflections on interculturality, ethics, and the
training of future social workers from a critical,
situated perspective committed to social change.
This book, published in 2020, is a collective work
that brings together and fosters new visions
of social interaction and the understanding of
contexts

At the regional level, no research was found that
specifically addresses intercultural pedagogy
within the Putumayo region, though some
related studies exist, such as the one conducted
by , who analyzed the
worldviews of Pachamama, collective minga,
popular religiosity, Pastuso folklore, and the
Carnaval de Negros y Blancos in the context
of the indigenous people of Los Pastos. The
author conducted qualitative and ethnographic
research. He selected a group of teachers
for in-depth interviews; rural and indigenous
people for informal interviews; and employed
participant observation in municipalities with
Pastuso heritage. The results indicated that these
worldviews can serve as relevant theoretical and
practical references for transforming educational
spaces into more inclusive environments and
fostering a culture of peace.

This corresponds to the sum of representations
that emerge in the exploration of intercultural
pedagogy as the primary source forimplementing
strategies, resources, and methodologies
that form an important part of educational
environments, which strengthen interculturality
and respect for culturally diverse contexts. This
allows for a broad and comprehensive view of the
issue at hand, given the limited implementation
of intercultural tools in higher education settings
for the training of social workers.

It should be noted that a theoretical framework
was employed to address the research problem

Paola Marcela Jurado Erazo
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with greater precision. This framework highlights
research categories such as interculturality,
pedagogical strategies, and intercultural
education, which guided the information search
and the structuring of this study, as they are
fundamental to the application of intercultural

pedagogy.

Therefore, from theoretical perspectives,
these categories support the need to integrate
interculturality into educational dynamics
in higher education. In this regard,

notes that interculturality is
«the interaction between different cultures, but
in a way that allows each to maintain its cultural
identity through a critical attitude toward both
the self and the other» (p. 106). Thus, it is
essential to include resources, strategies, and
practices that encourage reflection among
future social workers, in order to foster
environments of shared well-being, empathy,
and understanding of others. This would enable
true social transformation. Along the same lines,
it is stated that «interculturality must be fostered
with students and teachers who can convey and
embody it. Therefore, in the classroom, teachers
should emphasize interculturality in a way that
ensures learning is meaningful and authentic for
students»

In contrast, argues that
interculturality does not exist; «it is something
yet to be built. It goes far beyond respect,
tolerance, and the recognition of diversity; rather,
it is a social and political process and project
aimed at building new and different societies,
relationships, and living conditions» (p. 140).
This reaffirms that interculturality is a social
transformation that involves understanding
different realities within communities, stemming
from social interaction among the communities,
groups, and families involved. These actions
are built over time and through the training of
professionals committed to justice and the in-
depth analysis of the contexts in which they
operate.

At this point, it can be stated that social
transformations and the contexts in which
educational processes unfold also require
the implementation of tools that encourage
appropriate intervention in culturally diverse
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spaces; one such instrument can be derived
from pedagogical strategies, defined by

as «procedures and methods employed
during instruction, as they lay the foundation
for short-, medium-, or long-term learning»
(n.p.). For their part, Gamboa et al. (as cited
in ) define
pedagogical strategies as:

All actions taken by teachers to facilitate
the educational and learning process for
students; these actions must now be aligned
with the context, the needs and interests of
the students, the institution’s mission and
vision, and the demands of a globalized and
technologically advanced society. (p. 246)

These strategies promote the adaptability of
methodologies and approaches tailored to
each student’s interests, to encourage their
participation, help them understand different
realities, and develop skills that enhance every
aspect of their lives.

Viewedfromanotherperspective,thecombination
of pedagogical approaches, interculturality, and
strategies reinforces a meaningful process in
intercultural education.

note the following:

Intercultural education involves all
stakeholders within the higher education
system in an ongoing dialogue of feedback,
grounded in the Dialogue of Knowledge and
transdisciplinarity. In turn, these spaces
of convergence require reflection on and
the overcoming of colonial relationships
in knowledge, power, and being, with the
aim of eliminating forms of discrimination
internalized within the population. (p. 38)

Based on this points, the theoretical exploration
of intercultural education allows us to define it
as a pedagogical model that seeks to equitably
incorporate the perspectives of the cultures
present in educational settings. Furthermore,
to achieve effective intercultural education, it
is necessary to overcome traditional structures
that have long shaped educational practices.
Therefore, fostering dialogue among the diverse
knowledge systems of Indigenous peoples opens
the door to different perspectives, creating a

Paola Marcela Jurado Erazo
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tangible reality where interaction, coexistence,
and worldviews help build a culturally diverse
environment.

Finally, argues that the «critical
intercultural perspective is an ethical stance
in the training of social work professionals
that makes it possible to identify, highlight,
and incorporate into training processes the
knowledge that social diversities have shaped
throughout history» (p. 46). In this sense,
the grouping of educational methodologies
connected to interculturality greatly strengthens
the vision of new professionals and guides them
toward social transformation through more
context-specific intervention.

The purpose of this article is to reveal the
intercultural  pedagogical strategies that
strengthen the training of social workers at the
Fundacién Universitaria Cervantes San Agustin.
The study is based on the following specific
objectives: to investigate the development
of interculturality in university contexts, but
from the perspective of students belonging to
ethnic minority groups; to describe the specific
educational resources implemented by faculty
members in the Social Work program; and to
analyze the perspectives of the educational
community regarding the development
of pedagogical strategies grounded in
interculturality within the Social Work program.

The methodology was developed using a
qualitative approach, under an interpretive
paradigm and a phenomenological method; two
structured interviews were conducted: the first
with eight faculty members, and the second
with ten students who self-identify as Afro-
descendants and Indigenous people in the Social
Work program.

The findings indicated that teachers agree that
each subject is unique; therefore, curriculum
planning is tailored to the specific content of
each course. Others state that it is of the utmost
importance to incorporate this approach into
the academic setting to enhance the training of
culturally inclusive professionals. On the other
hand, based on their experience, students report
that they have encountered intercultural spaces
within the institution, but not frequently, which
leads to difficulties adapting to the educational

Intercultural teaching strategies in social worker training

environment, limited social interaction, poor
understanding of course content, demotivation,
and school dropout.

After administering the data collection
instruments, it was found that there is limited
use of tools, strategies, and methodologies
related to interculturality in the classroom,
such as educational resources, cross-cultural
collaboration, decolonial approaches, and
context-based learning, among  others.
However, the results also indicate that research
and intervention courses, through their
methodological approach, guide students to
include interculturality as a key foundation for
studying social interactions and to engage in
intercultural pedagogical strategies such as
professional internships, intercultural research
projects, intercultural dialogues, the development
of social projects, thematic debates, and the
celebration of cultural diversity.

It was also identified that the application of
these strategies depends on the commitment of
the institution and the faculty. In this particular
case, professors are aware of some mechanisms
but address the topic infrequently within their
classroom dynamics, which creates a significant
gap in the understanding of the cultural realities
specific to an ethnic territory such as Putumayo.
Based on the above, the perspectives of teachers
and students regarding the promotion of topics,
content, materials, methodologies, strategies,
and methods related to interculturality were
analyzed.

It is worth noting that the research conducted
revealed findings regarding the transformation
of educational environments within classrooms,
where the importance of incorporating
interculturality as a key source of interaction and
understanding of diverse contexts is paramount.

Methodology

The methodology took a qualitative approach,
as it allows for «examining meanings, individual
actions, and how these relate to other behaviors
characteristic of the community; furthermore, it
helps explain social phenomena by seeking to
understand them»

Paola Marcela Jurado Erazo
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In this sense, this approach allows for a
descriptive understanding of the perceptions
of the aforementioned educational community
regarding the intercultural pedagogical
strategies that strengthen the training of social
work professionals at the Fundacion Universitaria
Cervantes San Agustin.

Examine in detail, the interpretive paradigm
was used, which «focuses on the individual
characteristics of the subject rather than on
what is characterizable; it accepts that reality
is dynamic, multifaceted, and holistic, and
guestions the existence of an external reality
that is valuable for analysis»

Each concept studied constitutes a relevant
source of information for interpreting the social
and educational reality of those participating
in the Social Work program, with the aim of
highlighting situations and potential opportunities
for improvement in academic dynamics. In
this regard, the most appropriate method for
conducting this inquiry is phenomenology, since,
according to , it
allows for:

Understanding the meaning of people’s
lived experiences regarding a particular
phenomenon under investigation involves
returning to the very essence of things, that
is, reliving the experience that took place, in
order to build or reconstruct knowledge based
on that experience. (p. 106)

However, for the study of this issue, a non-
probability sample was used, employing quota
sampling, this is a method that «seeks to
establish subgroups that in some way replicate
the population» (Hernandez, 2021, p. 2). At
this point, it is important to mention that the
institution has 10 faculty members in the Social
Work program, of whom 6 are professionals in
Social Work and 4 in Law. For this research, a
sample of 8 faculty members was selected, of
whom 3 had a part-time teaching load; 2, a full-
time teaching load; and 3, an hourly teaching
load. They were selected based on their
seniority at the institution and their knowledge
of institutional dynamics.

Intercultural teaching strategies in social worker training

Additionally, 10 students in their seventh and
eighth semesters were selected; they had
already completed the vast majority of the
Social Work program’s curriculum and could
therefore provide significant insights regarding
the implementation of intercultural pedagogy
within the courses. Furthermore, another
reason for selecting these students was that 5 of
them belonged to indigenous communities and
the other 5 self-identified as Afro-descendants.
This allowed for the identification, analysis, and
comparison of students’ perspectives regarding
the intercultural pedagogical strategies adopted
by the higher education institution, particularly
within the Social Work program.

To this end, two structured interviews were
designed: the first was conducted with 8
teachers, and the second with 10 students.
The interviews were structured around three
categories: interculturality, pedagogical
strategies, and intercultural education, which
guided the 15 questions posed to each research
participant.

Additionally, it is essential to note that the
selection of a qualitative methodology was
of great importance for fulfilling the research
objective, and each of the chosen elements
contributed to a deep interpretation of the
information provided by the actors immersed in
the selected educational context.

Results

The results provided insight into the sociocultural
reality and educational context of students and
faculty at the institution of higher education.

It should be noted that the study population
is located in Putumayo, an ethnic territory
characterized by its cultural diversity and
traditions; this fosters cultural exchange both
inside and outside the classroom. Therefore, to
address each of the research objectives, three
categories were considered: interculturality,
pedagogical strategies, and intercultural
education.

To fulfill the first objective, aimed at investigating
the intercultural pedagogical strategies that
strengthen the training of social workers, the

Paola Marcela Jurado Erazo
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responses of ten students were analyzed, five
of whom self-identify as Afro-descendants and
five as indigenous. Their contributions highlight
various situations that invite pedagogical
reflection and the implementation of relevant
measures to strengthen training strategies
within the educational institution.

In this regard, one of the main causes identified
relates to the process of adapting to urban
contexts, given that many students move
from rural areas to urban environments to
pursue higher education. This transition to new
sociocultural spaces can bring about changes
in their daily lives, particularly with regard to
customs, traditions, and cultural practices.

state that «leaving
home and family to move to another city for
academic reasons is a significant transition that
entails a series of adaptations and changes to
one’s previous way of life» (p. 45). It is worth
mentioning that many of these new settings lead
to emotional, economic, and social instability
due to difficulties in adapting to different cultural
environments.

From this perspective, this same phenomenon
is evident in the university setting, as some
students report difficulties in interacting with
their peers and faculty. These difficulties arise,
in part, because a proportion of the Indigenous
population uses their mother tongue as their
primary means of communication, which can
lead to unfamiliarity with or misunderstanding
of expressions and terms used by faculty and
classmates. In some cases, this situation leads
to social isolation and academic dropout.

On their side, students of African descent
state that social interaction does not pose a
significant barrier; however, they note that
difficulty in understanding certain academic
subjects, combined with a lack of interest in the
curriculum, can lead to them dropping out of
their degree programs.

Another related issue, from the students’
perspective, is that the educational institution is
not prepared to provide educational resources
and pedagogical strategies aimed at cultural
inclusion, since professors are unaware of
the students’ backgrounds, resulting in a lack

Intercultural teaching strategies in social worker training

of attention to diversity in the classroom. In
this regard, the interviewees state that it is
necessary to engage in teamwork, topics with
a multicultural focus, learning about cultural
rights, and everything related to their profession
and intervention with ethnic groups.

Several factors may contribute to the escalation
of this issue at the institutional level. Therefore,
the aim is to provide tools that broaden
pedagogical horizons in culturally diverse
contexts, with the goal of training social workers
with a holistic mission and an approach grounded
in intervention across various settings.

For the second specific objective, aimed at
describing educational resources from an
intercultural perspective, 8 professors from the
Social Work program were interviewed. They
served as a valuable source of information due to
their long-standing experience at the university.
Their responses made it possible to identify
the main resources used by faculty members
in their classes. It should be noted that only
the most prevalent resources are presented
here, with the aim of providing a more accurate
picture of the use of intercultural resources in
higher education classrooms located in an ethnic
territory.

According to the responses, 5 of the interviewed
faculty members use or have used, in the course
of their work, intercultural academic texts to
support their classroom dynamics, such as
physical and online books, scientific content,
academic research, and articles published
on digital platforms. The remaining 3 faculty
members stated that they prefer other types of
digital tools, such as videos, documentaries, or
graphics.

One of the interviewed professors stated that
they primarily use books and virtual libraries,
which encourages research on topics of interest
related to the courses offered in the Social Work
program. On the other hand, another faculty
member notes that the university is equipped
with technology, such as computers in every
classroom, projectors, and sound systems, which
allow for the screening of videos, documentaries,
or slides that illustrate and convey the course
content.

Paola Marcela Jurado Erazo
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Regarding the study’s subject matter, teachers
noted that the use of intercultural audiovisual
materials can vary because the topics covered
in class differ; however, it is possible to use
examples in cases involving ethnic populations
to explore in depth the usefulness of resources
that effectively engage students.

Likewise, it is noted that the use of technological
media is essential for promoting understanding
of the topics covered; however, some teachers
continue to favor traditional methods, such as
the use of the blackboard, markers, and printed
texts. These resources, even when aligned
with conventional pedagogical approaches,
allow for the integration of perspectives
on multiculturalism, pluriculturalism, and
interculturalism, not only within the Colombian
context but also in other global settings.

The use of educational resources with an
intercultural focus fosters communication in the
classroom, as it enables students to recognize,
value, and engage with other cultures, and
establish meaningful connections with them. This
process promotes attitudes of understanding,
acceptance, and respect toward others and
facilitates the development of reciprocal
relationships that enrich all educational
stakeholders.

Regarding the management and promotion of
cultural exchange platforms, only one faculty
member has knowledge in this area; this
individual stated that such platforms strengthen
their specific field through the exchange of
experiences regarding the cultures of Colombia
and the world. The interviewee stated:
“Connecting with people from diverse cultural
backgrounds enriches students’ learning, which
helps raise awareness of social realities in the
areas of intervention within social work” (teacher
7, personal communication, August 16, 2024).

In contrast, one participant noted: «I am
unfamiliar with those types of platforms; I
haven'’t really used them because they haven't
been necessary for the courses in my syllabus,
nor have I kept up with their usefulness, but if I
can learn about them, perhaps I can implement
them» (Teacher 1, personal communication,
August 16, 2024).

Intercultural teaching strategies in social worker training

The remaining 7 teachers stated that they were
unfamiliar with these types of tools; however,
they are open to researching, learning about,
and applying them in their course activities.

One of the questions asked about the use and
promotion of online courses or MOOCs related to
intercultural topics. In this regard, the teachers
indicated that they are familiar with these types
of resources; however, they stated that they
have not incorporated them into their teaching
practices. Nevertheless, they emphasized the
importance of strengthening these learning
systems, which are specifically designed to
address intercultural issues in educational
processes.

On this topic, one of the teachers stated:
«On several occasions, I have mentioned
these courses in my classes, not in relation to
interculturality, but in relation to the subject
matter. Among other things, I have told them
about certificate programs, online courses, and
platforms where they can pursue continuing
education» (Teacher 8, personal communication,
August 16, 2024).

Another participant said:

I have indeed recommended some platforms
to students to help them continue developing
as professionals, but I havent made it
a mandatory requirement for a grade or
class activity; rather, it has been advice, a
suggestion, or a recommendation for their
personal and academic growth. (Teacher 6,
personal communication, August 16, 2024)

In line with the above, argue
that «providing students with new experiences
rooted in diversity fosters the internalization
of attitudes of acceptance and positive
appreciation of cultural differences, thereby
creating an enriching and collaborative learning
environment» (p. 231). In short, intercultural
educational resources are necessary to foster a
connection with the social reality of individuals,
families, and communities involved in the
various fields of intervention; in other words, it
is essential that teachers continue to use and
update pedagogical tools in their classrooms to
train professionals with a sense of inclusivity
and an understanding of cultural contexts.
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Finally, the perspectives of teachers and students
regarding the effectiveness of intercultural
pedagogical strategies in the training of social
workers were analyzed. Consequently, the
questions focused on the application of these
strategies within academic settings. In this
regard, the responses were emblematic and
succeeded in shedding light on the phenomenon
under study.

Figure 1 shows the most relevant strategies
suggested by both teachers and students.

Figure 1

Student and teacher perspectives on the use of
intercultural teaching strategies

Note. Results of the interview conducted with 10
students and 8 faculty members from the Social
Woks program

AsshowninFigure 1, fiveintercultural pedagogical
strategies can be identified as predominant in
the responses of the interviewees. The first
relates to the use of intercultural dialogues,
understood as «a regulatory ideal that provides
us with a guiding principle. But it is more than
an ideal. It is a historically possible utopia as
long as we do not forget that the flip side of
dialogue is conflict»

Intercultural teaching strategies in social worker training

This strategy often manifests itself in classroom
interactions, where the exchange of knowledge
and learning focused on various topics is
strengthened. One of the research participants
statedthattheyhaveinitiatedconversationsbased
on cultural themes; in this way, interculturality
is recognized as a key factor for community
intervention; furthermore, considering that,
in the course of their professional lives as
social workers, they will encounter individuals,
families, groups, and communities from diverse
cultures—relationships in  which respect,
empathy, and understanding toward others play
a fundamental role.

Other professors interviewed mentioned that
they have heard of or are familiar with these
methodologies but do not incorporate them into
their courses; however, they indicated that they
would like to incorporate intercultural dialogues
into the activities of the current semester. In the
interviews conducted, most teachers agreed to
incorporate these strategies into their curriculum
in order to understand the social realities of the
local communities.

According to the participating students’
perspectives on the intercultural teaching
strategies used by instructors, it is necessary
to incorporate content that addresses
interculturality. One student noted that, given
that they live in a department like Putumayo,
the university must strengthen this aspect in
order to train professionals who recognize and
embrace the region’s cultural richness.

Another student specifically stated:

In our research methodology class, we did
discuss interculturality, because the professor
told us to think of a topic that was close to
our hearts, and most of us thought of cultural
loss—the loss of the mother tongue and
the traditions of indigenous peoples. From
there, a discussion arose about what we
proposed to research. (Student 4, personal
communication, August 15, 2024)

For their part, 6 students stated that intercultural
topics are not often discussed. They emphasized
that professors do not recognize the importance
of learning about the different cultures within
the department and the country. In contrast, 4
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students stated that, on occasion during their
academic career, they had the opportunity to
engage in dialogue, learn about, and interact
with different cultures within the courses they
took.

In this context, it is worth noting that
interculturality facilitates the exchange of:

Knowledge, the exchange of ideas, and
harmonious coexistence, as equality is one
of its core ideals. The commitment to an
intercultural approach in higher education
fosters an interest in learning about new
experiences and practices that can enrich
academia through the exchange of knowledge,
while also ensuring social inclusion.

This highlights the importance of fostering
dialogues that promote intercultural
understanding within the classroom; in this
particular case, because the institution of higher
education is located in a department with great
cultural diversity in terms of its indigenous
and Afro-Colombian communities. Therefore,
the implementation of this strategy will foster
a strong sense of social responsibility among
faculty and students committed to their region
and community.

The second strategy involves the development
of social projects aimed at interacting with
and engaging different cultures. On this point,
both students and teachers emphasize that
they have received, shared, and implemented
proposals targeting ethnic populations. Most of
the interviewees stated that these actions are
related to professional internships, in which
the students themselves propose intervention
projects in contexts located in the department
of Putumayo. In these cases, faculty members
advise and support these proposals throughout
the internship process.

On the other hand, one professor stated: «So far,
I haven’t developed any social projects because
my course focuses on epistemology, and we
cover more theory regarding the acquisition
of knowledge and its various representations
from a philosophical perspective» (Instructor 2,
personal communication, August 16, 2024).

Intercultural teaching strategies in social worker training

A student stated that, indeed, the professional
internship process has led them to develop
intervention strategies with different cultures
and to understand the multicultural nature of
their region. However, within the curriculum
covered so far, the importance of interculturality
has not been emphasized.

At the University, this strategy is addressed
through the different stages of the Social Work
program’s curriculum. In the first phase, the focus
is on the theoretical foundations of the discipline
during the initial semesters; in a second phase,
it promotes the formulation and implementation
of social projects in a specific course and during
professional practice; and, in a third phase, it
is noted that one of the pedagogical techniques
most frequently used by instructors is debate,
which allows for addressing class content and
encouraging students to develop their own
opinions, perspectives, and critical stances.
However, only two teachers have explicitly
incorporated an intercultural approach into their
courses; they believe that doing so promotes
the recognition of cultural diversity and the
exchange of knowledge in the classroom:

Discussions are a great way to learn about
students’ perspectives on topics such as
interculturality, which is both visible and
significant in Mocoa and the rest of Putumayo.
In group and community work, a professional
need to understand these contexts to know
how to interact, and discussing this in class has
been interesting for both me and the students.
(Teacher 4, personal communication, August
16, 2024)

One of the teachers interviewed stated that the
use of debate is a relevant pedagogical strategy
for critical reflection on social realities. For this
reason, he has implemented it in his classes
through topics related to multiculturalism and
ethnic diversity, with an emphasis on cultural
rights. However, he noted that the results were
not as expected due to low student participation
during the activity, a situation that led him to
rethink and strengthen his approach to the topic
in order to promote understanding among the
entire group.
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Fortheir part, the studentsinterviewed confirmed
that, throughout their educational journey, they
have participated in debates related to these
topics, which they consider highly relevant
for understanding the experiences of cultures
different from their own. This experience had
a positive impact on their recognition of and
respect for the traditions and customs of people
from regions with a rich cultural and ancestral
heritage.

Similarly, the celebration of cultural diversity
is highlighted as a fundamental strategy for
fostering social and cultural inclusion both
inside and outside the classroom. The teachers
interviewed mentioned that they have organized
events on campus, though these have been
relatively few in number, because the university
has been adapting to local dynamics since 2019,
the year it began its educational program in
Putumayo.

One of the interviewees, who oversees the
degree program selection process, stated that,
on several occasions, they have supported and
facilitated processes of intercultural celebration;
however, one of the most significant was
advising a participatory action research project
that explored the perception of feminine beauty
among Afro-Colombian female students at the
Fundacién Universitaria Cervantes San Agustin.
This research culminated in a photography
exhibition, the result of the research process.

Another faculty member stated:

In the course I teach, each semester we
produce documentaries on social issues,
conduct interviews, and gather information
together with the students, which has
brought attention to ethnic traditions and the
celebration of indigenous Colombian women.
(Professor 2, personal communication, August
16, 2024)

Along these same lines, 3 of the students
interviewed confirmed that they had participated
in at least one of the events mentioned. The
remaining interviewees stated that they were
unaware of or had not had such experiences of
cooperation in celebrating diversity within the
school.

Intercultural teaching strategies in social worker training

The celebration of cultural diversity underpins an
important principle for fostering the exchange of
knowledge, worldviews, and traditions through
interculturality within educational contexts,
because «when integrated as a pedagogical
strategy aimed at strengthening cultural self-
esteem, the positive visibility of identities, and
the development of a multicultural curriculum»

it fosters
recognition of others and their cultures through
classroom learning.

The final finding pertains to the implementation
of practices related to interculturality within the
courses offered in the Social Work program. In
this regard, participants’ responses were taken
into account; the faculty members responsible
for guiding this process stated that, when
students enter field placements, they encounter
dynamics specific to the local context, which
allows them to identify social issues that lead to
reflection and understanding, enabling them to
intervene appropriately in each of the situations
presented.

In the words of one of the professors who
supervises the practicum: «In my experience,
I have encountered several social work
intervention projects that address intercultural
issues, because most of the social programs
carried out here in Mocoa incorporate cultural,
inclusive, and diverse elements» (Faculty
Member 7, personal communication, August 16,
2024).

Other faculty members in the Social Work
program noted that they had not proposed or
carried out internships related to this area.
However, they do not rule out the possibility of
including this content in their academic activities.

For their part, the participating students
explained fundamental aspects of their practical
learning experience, noting that they were the
ones who proposed the intervention with ethnic
populations, as this is a topic of interest given
the geographical location in which they find
themselves. In this regard, one student stated:

I did an internship at a bilingual school in
Mocoa, and there we were able to immerse
ourselves in the diversity that exists
there. The school had an indigenous, Afro-
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Colombian, and migrant community, so we
proposed an inclusive project based on the
exchange of worldviews in school settings
to promote healthy coexistence in bilingual
school environments. (Student 7, personal
communication, August 15, 2024)

In this context, 3 of the students have identified
interculturality as an important source of
research and intervention in social work. In
contrast, seven students stated that, as part of
their academic studies, they have not received
information or encouragement to focus their
practice on cultural issues within the region and
the country.

After analyzing the comments made by faculty
and students regarding the curriculum and
tools developed in their professional training,
it is concluded that the courses in which
interculturality predominates are Research
Methodology, Research, Senior Capstone,
Professional Practicum, and Group and
Community Intervention. These courses address
interculturalthemesthatencourage the exchange
of knowledge between students and teachers. A
clear example of this, in the research courses, is
the senior projects focused on mother tongue,
traditional clothing, self-governance, social
interactions from the perspective of culture and
society, indigenous worldview, Afro-descendant
culture in southern Colombia, and cultural and
sustainable practices of Afro-descendant and
indigenous peoples, among others.

With regard to the intervention courses
(professional practice, group intervention, and
community intervention), several projects have
been proposed and supervised that integrate
ancestral knowledge with social work training,
with a focus on human and cultural rights. These
projects highlight the importance of intercultural
pedagogical strategies applied in the classroom,
as students can gain a deep understanding of
sociocultural realities through an appreciation
and respect for cultural diversity. Consequently,
social projects have been implemented on health
care with a differentiated approach, participatory
assessments in ethnic communities, intercultural
education in the region, intercultural community
development, collective memory, and cultural
identity in children and adolescents, among
others.

Intercultural teaching strategies in social worker training

After investigating each of these aspects from
the perspective of teachers and students,
the research findings contribute to improving
aspects related to pedagogy, strategies, and the
use of educational resources. In turn, they help
train social workers with a critical and respectful
view of cultural diversity.

Discussion

The training of social workers presents
significant challenges in building a just society.
Therefore, emphasizing interculturality s
essential for generating new perspectives within
the educational sphere, so that what is taught
can be applied in professional practice.

Intercultural pedagogical strategies in university
settings contribute to the commemoration
of historical events and the celebration of
peoples’ customs, heritage, and traditions.
These practices foster the creation of safe and
intercultural environments where both students
and faculty can learn about, respect, and
interact in culturally diverse contexts, ensuring
that the teaching and learning process in higher
education is meaningful and enriching for all
stakeholders.

In this regard, the Fundacion Universitaria
Cervantes San Agustin, through its mission,
reflects its commitment to «the comprehensive
education of individuals with an ethical,
interdisciplinary, critical, innovative, and
inclusive perspective, through the acquisition
and generation of knowledge that promotes
academic excellence and contributes to national
and global development» (Misidn

). Thus, the institution recognizes respect,
commitment, and development as fundamental
pillars; in this sense, interculturality in the
classroom is not an isolated element but a cross-
cutting practice manifested through intercultural
pedagogical strategies, which have driven the
research interest of this study.

The adoption of intercultural pedagogical
strategies fosters a sense of belonging to the
local community and context-specific social
intervention. Therefore, implementing specific
measures—such as curriculum content that
recognizes local knowledge, strengthening
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intercultural institutional policies, and teacher
training with an intercultural focus—will ensure
the material and symbolic conditions necessary
forthetraining of future social work professionals.

On this topic, states:

It is essential for building an inclusive and
equitable educational system that responds
to the cultural diversity of students, as
interculturalism recognizes and values
cultural differences, promoting the inclusion
of diverse traditions, values, and learning
styles in the educational environment. (p. 19)

This contribution prompts a profound reflection
on equity and equal opportunity, as well as
on diverse experiences and understandings of
reality within the context of education.

On the other hand, the study identified issues
related to a lack of knowledge and experience
regarding these topics. This has led to
phenomena associated with limited engagement
with and understanding of the social and
territorial realities of populations belonging to
ethnic groups. However, it was also observed
that teachers, at some point in their academic
work, have addressed interculturality, though
not as a frequent topic, which requires greater
attention in teaching and learning processes.

The importance of implementing intercultural
pedagogical strategies and resources lies in the
fact that interculturality is linked to many aspects
of individuals’ environments. In this sense, this
approach views diversity as «inherent to human
beings and understands social complexity as the
recognition that this diversity is dynamic and
constructed intersubjectively, that is, through
the relationships and communication among
people embedded in specific contexts and
groups»

In this context, the teaching work within the
Social Work program stands out, particularly
due to the essential link between the use of
teaching resources and the implementation of
educational strategies related to interculturality.
These practices facilitate the identification,
intervention, and evaluation of social issues
in accordance with sociocultural contexts,
from a comprehensive, ethical, and respectful

Intercultural teaching strategies in social worker training

perspective. Consequently, it is essential to
promote the continuous updating and innovation
of the pedagogical tools used in the classroom.

Thus, exploring and experiencing interculturality
in the field of higher education constitutes
a significant challenge for those involved in
teaching and learning processes. This challenge
has fostered an openness aimed at encouraging
both students and faculty to build new knowledge
related to the cultures of the region, the country,
and the world. In this context, education plays
a fundamental role in training professionals with
environmental, social, and cultural awareness,
especially in a country characterized by its great
diversity, such as Colombia, where it is a priority
to ensure safe and dignified spaces that promote
equality, equity, and the transformation of the
social realities of the communities served.

Finally, the study highlights students’ interest in
bringing intercultural contexts to the forefront
both inside and outside the classroom. It also
demonstrates that engaging with these topics
is crucial for accessing and remaining in higher
education, as students face a change in context
and encounter new cultural environments.

Conclusions

This research presents relevant insights for
improving intercultural academic dynamics in
higher education, as it largely addresses the
resources, tools, and pedagogical strategies
implemented in higher education institutions
located in ethnic territories.

This study is grounded in recognition, dialogue,
and respect among cultures within the
educational process of social workers, which is
essential for promoting equity, inclusion, and
the collective construction of knowledge both
inside and outside the classroom. In this sense,
intercultural pedagogical strategies are not
limited to the inclusion of cultural content in the
curriculum, but rather involve the transformation
of teaching and learning approaches, oriented
toward the appropriation of knowledge from an
intercultural perspective.

On the other hand, it is important to note
that teachers rarely incorporate educational
resources related to interculturalism, such as
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texts, teaching materials, digital platforms,
spaces for cultural interaction, and teaching
methodologies. This leads to a lack of awareness
of real-world, contextualized issues facing
the department, the country, and the world.
However, the effectiveness of these resources
depends on institutional commitment and that of
the teaching staff, because incorporating them
into the classroom involves promoting inclusive
learning, designed with and for the participation
of diverse communities, that allows for an in-
depth understanding of the particularities of
each cultural space.

According to the research conducted, the use
of intercultural pedagogical strategies can vary
depending on the perspectives of students and
teachers. Thus, some tools used are viewed as
key methodologies for integration, equality, and
equity; however, others are seen as challenges
or shortcomings, as a result of limited teacher
training and scant academic interest in
addressing this topic.

El contraste de las perspectivas desde la visién
del estudiantado y del cuerpo docente del
programa de Trabajo Social reveld la necesidad
de una formacién continua, implementacién de
politicas educativas y pertinencia de la pedagogia
intercultural, que respalde los procesos de
ensefanza y aprendizaje como un eje central de
la interaccion cultural, social e inclusiva.
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