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Abstract
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Aim: To strengthen the reading process through didactic sequences focused
on Isabel Solé’s strategies in ninth-grade students. Methodology: Sociocritical
paradigm and qualitative approach framed in action research, developed in four
phases: diagnosis, action planning, action execution and reflection. The work unit
consisted of 20 students. Data were collected using the observational technique,
with observation and field diary as instruments. Results: By implementing
didactic sequences based on Isabel Solé’s strategies, reading comprehension
skills were strengthened through formative texts. Conclusions: Based on the
strategies, the students were able to understand the author’s communicative
intention, argue, understand the reading, enjoy the content of the text and
strengthen their reading comprehension skills, which allowed them to improve
their academic performance.
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Proceso lector a través de secuencias didacticas
basadas en las estrategias de Isabel Solé

Resumen

Objetivo: fortalecer el proceso lector mediante secuencias didacticas
centradas en las estrategias de Isabel Solé en estudiantes de noveno grado.
Metodologia: el estudio se desarrolld desde un paradigma sociocritico y
un enfoque cualitativo, enmarcado en la investigacidon accién. Se desarrolld
en cuatro fases: diagndstico, planificacion de las acciones, ejecucion de
las acciones y reflexién. La unidad de trabajo estuvo conformada por 20
estudiantes. Para la recoleccién de datos, se utilizo la técnica de la observacion,
y como instrumentos, la observacion y el diario de campo. Resultados:
al implementar secuencias didacticas basadas en las estrategias de Isabel
Solé, se fortalecieron las habilidades de la comprension lectora mediante
textos formativos. Conclusiones: A partir de las estrategias, los estudiantes
lograron comprender la intencidn comunicativa del autor, argumentar,
entender la lectura, disfrutar el contenido del texto y fortalecer las habilidades
de comprension lectora, lo cual les permiti®6 mejorar en su rendimiento
académico.
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Processo de leitura por meio de sequéncias didaticas
baseadas nas estratégias de Isabel Solé
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Resumo
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Objetivo: fortalecer o processo de leitura por meio de sequéncias didaticas
focadas nas estratégias de Isabel Solé em alunos do nono ano. Metodologia:
paradigma sociocritico e abordagem qualitativa enquadrada na pesquisa-acao,
desenvolvida em quatro fases: diagndstico, planejamento da acdo, execucdo da
acdo e reflexdao. A unidade de trabalho era composta por 20 alunos. Os dados
foram coletados por meio da técnica observacional, tendo como instrumentos
a observacao e o diario de campo. Resultados: com a implementacao de
sequéncias didaticas baseadas nas estratégias de Isabel Solé, as habilidades
de compreensao leitora foram fortalecidas por meio de textos formativos.
Conclusdes: com base nas estratégias, os alunos conseguiram entender a
intengdo comunicativa do autor, argumentar, compreender a leitura, apreciar
o conteudo do texto e fortalecer suas habilidades de compreensao leitora, o
que Ihes permitiu melhorar seu desempenho académico.

Palavras-chave: leitura; didatica; estratégias de ensino; compreensao;
habilidade
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Introduction

According to the United Nations Educational,
Scientific, and Cultural Organization (UNESCO,
2021), the concepts of global citizenship
education and education for sustainable
development as components of education are
«central to developing in students the skKills,
attitudes and behaviors that will prepare them
to respond to the changing and pressing global
challenges facing all countries today» (para.
16). Based on this guideline, the report What
are students expected to learn in Latin America
and the Caribbean? Curricular Analysis of the
Regional Comparative and Explanatory Study
(ERCE, 2019) (UNESCO, 2020) was produced,
an initiative of the Latin American Laboratory
for the Evaluation of the Quality of Education
(LLECE, UNESCO, 2022).

This document states that in the area of
language, reading emphasizes the variety of
texts that students encounter in their daily lives.
It also emphasizes the importance of reading
comprehension, which has a high priority in
classroom practice because it is a difficulty for
students’ learning. This significantly affects
children in the region; therefore, it is necessary
to address the issue of reading processes in
research.

As a result of the above ideas, the following
question was posed: How can the reading
process be strengthened through didactic
sequences focused on Isabel Solé’s didactic
strategies in ninth-grade students? In order
to answer this question, the general objective
was to strengthen the reading process through
didactic sequences focused on Isabel Solé’s
strategiesin ninth-grade students. This objective
was consolidated through the following specific
objectives:

e To identify the difficulties that ninth-grade
students have regarding the reading
process.

e To plan didactic sequences through Isabel
Solé’s strategies to strengthen the reading
process in ninth-grade students.
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e To implement sequences through Isabel
Solé’s strategies to strengthen the reading
process in ninth-grade students.

e To evaluate the application of didactic
sequences through Isabel Solé’s strategies
to strengthen the reading process in ninth-
grade students.

Now, on the problematic about reading
comprehension in the reading process, reviews
dating from the second decade of this century
are observed. For Silva (2018):

The results of international language tests
have not shown satisfactory results for Latin
American countries. The results of the 2012
Pisa test show that the reading performance
of Latin American countries has remained
relatively constant in relation to the results
obtained in 2009 (it rose from 408 to 413).
Forty-six percent of Latin American students
would not be prepared to face the current
challenges in terms of reading performance.
Of the remaining percentage, 31% are at
level 2,1; 17% at level 3,5% at level 4, and
only 1% at levels 5 and 6. The OECD average
is 18% below level 2. (p. 49)

Specifically, in Colombia, according to the
Economics of Education Laboratory of the
Universidad Javeriana (n.d.), in the Program for
International Student Assessment (PISA) (2021),
the test results presented by students in terms
of reading comprehension are not different
from the rest of Latin American countries. It
pointed out that very few students are able
to perform complex reading comprehension
activities, such as locating and organizing
multiple pieces of information deeply embedded
in the text, making reflective analyses or critical
evaluations. These findings were echoed by
Castellano and Guataquira (2020), who stated
that students in the country generally show
«deficiencies in interpreting, identifying main
ideas, understanding what they read, relating it
to its context, reading fluently, and being able
to extract information that is not contained in
the text» (p. 111). In addition, they show little
motivation to read, and when they do, they fail
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to remember what they read; they also show
low self-esteem because they believe they are
incapable of reading fluently

What these researchers say points to the
difficult and complex problem of reading among
students. It is also possible that teachers are
using strategies that are not very motivating.
And, they commented, teachers still manage

Boring readings, routine environments,
blackboards full of meaningless information,
isolating students from their own interests and
ignoring the fact that people learn from their
experiences. The teacher must awaken the
curiosity of his students, so that each, according
to his interests, may enter that magical world
of knowledge hidden in books. (p. 14)

Regarding these points, the mostimportant thing
is for the teacher to reflect and move forward
in the search for solutions to these difficulties.
Therefore, it is possible to develop a research
based on the contributions that Solé (1992) has
made on reading processes; she bets on the
application of strategies, since she has a wealth
of knowledge on high-level comprehension
processes. These strategies must be carefully
planned and then evaluated by the teacher.

Solé (1992) outlines a global strategy for the
reading process, whose organization is divided
into actions that are carried out and applied in
three stages: before, during and after reading.
The first ones are those that allow for the
acquisition of reading objectives and the updating
of relevant prior knowledge. The second refers
to strategies that allow reading and making
appropriate decisions in the face of errors or
comprehension failures. The third are strategies
that aim at recapitulating and summarizing
the content in order to extend the knowledge
acquired by the student through reading.

However, in the department of Cesar, the quality
of education offered by the schools is still
lagging behind, and year after year it suffers a
hard blow in the results of the tests given by the
national government. In the exams conducted
by the Colombian Institute for the Evaluation
of Education (ICFES), the department did not
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achieve representative positions, ranking 19th
out of 33 departments evaluated. For Asdrubal
Rocha Lengua, former secretary of education of
Valledupar, according to the ranking published
by Milton Ochoa, compared to 2017, it regressed
in the overall weighted average, in which the
Ministry of Education measures areas such as
critical reading, mathematics, natural, social
and civic sciences and English (El Pilon, 2018).

The Saber Tests in Language evaluate two
competencies: textual, which refers to
the ability to understand and interpret the
meaning and structure of different texts,
and discursive, which implies the ability to
take a position in relation to reading, using
different thinking strategies and producing
new meanings. These competencies should
be demonstrated in the structure and
organization of a text, its meaning and
sense, and the contexts and purposes of
communication (components of the test),
according to the three levels of competence:
literal, inferential and critical (Ministerio de
Educacion Nacional, MEN, 2006, para. 2).

Therefore, it is necessary that students develop
these competencies early in the institutions. In the
case of the educational institution, as expressed
by teachers in the minutes of the different
meetings where they expose the problems,
they observe in their practice, through various
activities, ninth-grade students have difficulties
in understanding and interpreting texts, showing
little interpretive ability; they also fail to establish
relationships between the contents or make
inferences and draw conclusions, where very low
skills are evidenced.

In this reality, it is possible to appreciate the
difficulties in the literal and inferential levels of
reading comprehension; therefore, the need
to strengthen the reading processes, since
the deterioration of the quality of education is
latent and worrying, in addition to the deficient
integral formation in the different areas of
human knowledge as a consequence of the poor
mastery of reading. It is necessary to approach
this aspect by means of a formal research, as
an initiative of improvement that starts from
the recognition of the problem to intervene,
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based on a theoretical support, considering
the interests of the students at the moment of
designing and implementing didactic sequences
based on Isabel Solé’s strategies. In this way,
it will contribute to the development of the
reading process, thus providing a solution to the
problem posed.

From the significant way of perceiving the value of
reading, the research Strengthening the reading
process through didactic sequences based on
the interactive model of Isabel Solé becomes
more relevant and justified. In addition, it is
relevant because it is in line with the National
Reading and Writing Plan ‘Reading is my story’,
established by the ministries of Education and
Culture in order to integrate reading and writing
into the daily lives of girls, boys, adolescents,
and young people in particular, since it is
«considered of paramount importance that
each and every citizen has access to the cultural
good that offers par excellence one of the most
enriching human experiences: reading» (MEN,
2017, para. 1).

Therefore, it is important to carry out this
research project, which is not only academic, but
also contributes, through didactic sequences, to
the development of the reading process of ninth
grade students. This project can be carried out
thanks to the existing working relationship of
one of the participants with this institution and
specific grade, which allows the strengthening
of reading skills. This ability is fundamental for
the creation of critical thinking and learning
in different areas, apart from the previous
mechanical learning.

Thus, the emphasis is on the contextual, from
the literal to the inferential to the critical and
evaluative. Under the premise of establishing
intertextual relationships and dialogues
between the reader and the author of the
text, the aim is to promote judgments and
evaluations of reading.

The development of the project in the
educational institution constituted a valuable
contribution to the academic activity, since it
allowed the student to advance and feel a taste
and love for reading, from a comprehensive
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position, consolidating actions to improve
the communicative competence and to
undertake paths towards knowledge, besides
understanding what was read with a higher
degree of reflection against what was presented
in class. Thus, this research is aligned with the
Saber tests, where students must demonstrate
levels of reading comprehension in the
communicative competencies, for which the
reading processes are determinant.

The importance of this project should be
emphasized because the positive results
obtained will serve as a basis for the generalized
implementation of such didactic sequences
in educational institutions, achieving great
advances in the cognitive and academic
development of students. The relevance of
this research project goes beyond the simple
expectations that students have regarding
reading; it focuses on improving the quality of
education, optimizing learning conditions and
facilitating access to knowledge.

This project aims to develop in ninth-grade
students’ skills and abilities related to reading,
considering their age, the school system and
the environment in which they develop. This
will make it possible to create the necessary
conditions for sensitizing them to communicative
activities, combined with other basic skills such
as listening and speaking, which will allow them
to act with logical and verbal awareness.

From these perspectives, the research will have
an impact on the ninth-grade students as well
as on the rest of the students of the entire
institution; in addition, it will give validity to
the institutional principle of the aforementioned
school organization, since it contributes, to a
great extent, to the achievement of its vision.
Likewise, it is theoretically justified, since the
researchers conducted a review of the relevant
theories to contribute to knowledge, considering
the approaches that serve to validate their
assertions, which will be useful to contrast them
with the results, as well as to use them in the
future as references for other research on the
same subject.
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From the methodological point of view, the work
was based on the pedagogical action research,
because it generated the knowledge for the
transformation of the pedagogical practice and
the acquisition of the necessary competences
of the reading process, mediated by the didactic
sequences based on the strategies of Isabel
Solé, in order to obtain a more significant
learning, using the necessary instruments to
comply with the objectives and phases of the
research and to account for the effectiveness
of the methodological design. In the practical
field, the research is justified because it is
based on the existence of a real problem: the
need to improve the reading processes, which
are the basis of reading comprehension and a
means of academic and personal improvement
of the students.

In order to know the behavior of the categories of
the study, a review of previous studies in different
areas was carried out. At the international level,
the study by Avendafio (2020) stands out, whose
objective was to improve reading comprehension
levels (literal and inferential), demonstrating the
significant importance of Isabel Solé’s strategies
in the reading processes, before, during and after
their application. The results showed difficulties
in reading comprehension: at the inferential level,
94.3% of the students were at the “beginning”
level and 5.7% were at the “process” level.
None of the students showed excellent levels.
On the other hand, at the literal level, 25.7%
were at the excellent level and 42.9% were at
the expected level. It was concluded that Solé’s
reading comprehension strategies improved the
students’ reading levels. In this research, as in
the present study, reading comprehension was
addressed and Isabel Solé’s strategies were used
as an interactive basis for teaching and learning
reading comprehension for solving the problem.

In the Colombian research geography, Loépez
and Navarro (2021) developed a research whose
objective was to implement a methodological
proposal to promote reading and writing
comprehension; they wused a qualitative
methodology, applying the field diary, the semi-
structured interview and the evaluation grid as
data collection tools. As a result, they point out
that in order to improve reading comprehension,
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students need to have continuous reading
processes, with short and concrete activities
through appropriate comprehension techniques,
where they can relate texts, discover the
importance of reading and motivation to promote
a reflection that goes beyond disciplinary
knowledge. The contribution of this study lies
in the importance of confirming the role of the
teacher as a mediator of the students’ difficulties
in the acquisition of reading and writing skills.
To this end, traditional pedagogical practices
should be discarded and teaching should be
transformed into dynamic processes that follow
the demands of the times.

In the regional scenario, the research of
Galindo (2019) was found. Methodologically,
it was located in the qualitative approach and
the method of action research, and used as
an instrument, an open interview. The results
showed that the two most affected skills in
reading are micro-skills and contextualization;
however, these weaknesses can be overcome
through collaborative activities that provide
students with confidence in expressing what
they understand when reading a text. The
author concludes that teachers should play
a fundamental role in this reading process of
students, in addition to meeting their academic,
personal, psychological, and social needs. This
study was similar in terms of difficulties in
reading comprehension, whose solution was
the implementation of different strategies. It
also provided a methodological guide based on
action research, which helped the researchers
to apply the method to the study.

After completing the research of the previous
studies, we proceeded to know the opinion of the
experts on the following topics: reading process,
didactic sequence, and reading strategies of
Isabel Solé. Regarding the reading process,
we studied the postulates of Rodriguez et al.
(2018), Pérez and Villacob (20-22), Cassany
(2006), and Solé (1992), all of whom agreed that
the reading process is constructive, cognitive,
and interactive, which is why it is necessary
to consider the different mental operations
performed by the individual. This orientation of
the reading process is based on three elements.

Ena Luz Carrillo Difilippo
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Regarding the didactic sequence, Caceres et al.
(2016) and Solano (2018) were studied; they
express that the didactic unit is established as
an articulated and complete work sequence,
in which the objectives and contents, teaching
and learning activities, evaluation, material
resources, and the organization of space and
time must be specified. All these decisions are
aimed at offering more adequate attention.

It is important to recognize that a didactic
sequence is a guiding learning process with
which the routine methodology of school work
is projected. This category was used in the
development of the proposal, having as an
integrating axis of the process, Solé’s strategies,
which provided consistency and significance to
the study.

Referring to Isabel Solé’s (1992) reading
strategies, this author emphasized that
they are high-order procedures that involve
cognitive and metacognitive aspects in
teaching. Teaching reading comprehension
strategies implies having clarity and coherence
in the content of texts, assuming the reader’s
previous knowledge, and developing strategies
to intensify comprehension and memory of
what is read. These strategies proposed by Solé
made it possible to teach students to construct
an interpretation of the text and to make the
reader aware of what he/she understands and
does not understand, to proceed to solve the
problems he/she encounters.

Methodology

We worked under the sociocritical paradigm
since. According to Arnal (as cited in Alvarado
and Garcia, 2008), this paradigm promotes
social transformations and provides answers to
specific problems present within communities,
with the participation of their members.

The research was qualitative. According to
Barrantes (2018), this type of research attends
to reflection and analysis in a comprehensive
manner, to observe the actions as objectively
as possible, considering the elements that arise
in the investigative moments in the daily life of
the pedagogical fact. Considering the objectives
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and intentionality of the authors, the work
was framed in action research (AR), because
«it constitutes a way of systematic reflections
on practice, to optimize the teaching-learning
processes» (Bausela, 2004, p. 1).

For the execution of the action research, three
phases were followed: diagnosis, planning, and
execution of the plans, and the permanent
reflection of those involved in the research,
to resize, reorient, or rethink new actions in
response to the reflections made (Colmenares,
2012). These phases made it possible to know,
analyze, and better understand the reality
of the problem, the resources, capacities,
potentialities, and limitations, to reflect, plan,
and execute actions aimed at improving and
significantly transforming the aspects that
required changes, favoring awareness, the
assumption of concrete and timely actions,
empowerment, collective mobilization, and the
consequent transforming action.

The sample consisted of 20 students, as the main
researcher’s responsibility, which facilitated the
search for favorable spaces for the application
of the planned activities. The technique used
was observation, because it pointed out aspects
that needed improvement, evaluating the
correspondence of the material used with the
subject of study and, promoting a dialogue
among the participants about the adequacy of
the pedagogical mediation developed, checking
if the planning was by the academic level of the
students. The field diary was the instrument
used; according to Martinez (2013), «they are
the written records of what was observed to
produce quality descriptions» (p. 74). This
instrument made it possible to organize, analyze,
and interpret the information collected from the
beginning of the research phases.

Results

In the first phase of the research, to develop
the first objective: to identify the difficulties
that ninth-grade students have, it was essential
to search for truthful information to know the
deficiencies that students have in reading;
therefore, a diagnostic observation guide with
eight indicators was constructed and applied to
the 20 students who made up the work unit.

Ena Luz Carrillo Difilippo

Martha Eufemia Navarro
Bibiana Lorena Molina Morén



Reading process through didactic sequences based on Isabel Solé’s strategies

The results of the diagnostic or first phase indicated the difficulties that ninth-grade students have
concerning reading, since they had difficulty identifying text details, extracting meanings, and
making semantic relations in the sentences of the text; they also did not demonstrate mastery of
skills that would allow them to identify the theme of the text, resolve anaphoric and referential
expressions, argue their answers when questioned about a text, and they did not identify the
important ideas or the different types of textual structures.
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Similarly, difficulty was observed in the reading process, since students were not able to make
inferences from the model of the text situation when questions were interspersed throughout
the content, whose answers were implicit; neither did they integrate textual information nor
did they show prior knowledge of information obtained from various sources. In addition, they
failed to re-elaborate content on the same topic and lacked the competencies to understand the
author’s communicative intention, for example, when directly asking the reader what the author
intends to communicate and arguing his or her answer.
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As for the second phase, action planning, in particular the didactic sequences using Isabel Solé’s
strategies for strengthening the reading process in ninth-grade students, a documentary process
was used as a basis for selecting the didactic sequences adjusted to the needs and interests of
the students. Therefore, in the planning of the didactic sequences, the students’ difficulties in
the reading process were considered.
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In the third phase, execution of the actions and reflection, the didactic sequences were implemented
using Isabel Solé’s strategies for strengthening the reading process. The researchers informed the
students that the work to be done was the result of the weaknesses found. Then, they explained
the strategies and how the activities would be developed, following the reading sequences
proposed by Solé. They also communicated the mechanism for obtaining informed consent and
the participation of their parents, representatives, and guardians. Each of the actions proposed
was recorded in the field diary.

UNIMAR

Based on the planning, five activities were developed, namely: 1. Reading to the rhythm of songs,
with the purpose of awakening curiosity to understand the message of the songs. 2. Reading we
learn values, to master the information and content, based on the topics covered in the text. 3.
Let our imagination fly, whose objective was to improve verbal fluency employing recreational
texts. 4. Reading we know our environment, to promote students’ knowledge of the social context
in which they live through the reading of regional texts. 5. Strengthening our values, aimed at
strengthening reading comprehension skills through the use of formative texts.

The results of this implementation were systematized in the triangulation shown in Table 1, which
was based on the observations recorded in the field diary:

Ena Luz Carrillo Difilippo
74 Martha Eufemia Navarro
Bibiana Lorena Molina Morén
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Action-achievements
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Reflections of the
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which consist of keeping in mind
the three times: before, during,
and after reading. To this end, the
questions that would be asked at
each of the times were explained,
so that they could understand the
process and, in this way, apply it to
the selected readings.

With the application of the reading
times proposed by Solé, questions
were assigned to analyze the text.
Once the analysis process was
concluded, the students socialized

are  high-order procedures
involving the cognitive and the
metacognitive. In teaching,
they cannot be treated as
precise techniques, infallible
recipes, or specific skills, since
the essential characteristic of
strategic thinking is an ability
to represent and analyze
problems and the flexibility to
find solutions.

using didactic sequences
based on Isabel Solé’s
strategies in ninth-grade
students?

This question led
the researchers to a
process of reflection in
the search for effective
actions to transform the
reality found; therefore,
didactic sequences were
chosen to strengthen the
reading process.

their productions.

IMAR

,
Z In the third phase, execution of the actions and reflection, it became evident that, by implementing
didactic sequences, the students progressively overcame the deficiencies presented in the reading.
Table 1 shows the achievements attained, as evidenced by the evaluation of the achievements of
the didactic sequence.
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Table 2

Evaluation of the achievements of the didactic sequence

Didactic sequences

Objectives Achievements

The students extracted meanings and made semantic relations in
the sentences expressed in the text; that is, they advanced in the
argumentation about what they read, aroused their curiosity to
understand the message in the songs, and participated actively.

Awaken curiosity to
understand the message in
the songs

Strengthened argumentation in literary production, as well as
values; identified the theme expressed in the text, resolved
anaphoric and referential expressions, and fluently expressed
their arguments when answering the questions formulated.

Master the information
and content, based on the
topics covered in a text
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Students identified with the topic and pointed out the important
ideas of the text, as well as the different types of textual structures;
they made progress in arguing about the text and, therefore,
improved verbal fluency.

Improve verbal fluency
through recreational texts

Julio-Diciembre 2024

Their main achievement was to have complied responsibly and
assertively with the activity; also, to follow the instructions; in
addition, the motivation and pleasure they felt led them to ask
questions about the topic to clarify doubts. On the other hand,
they showed interest in learning about the social context in which
they live. With the reading of regional texts, they made inferences
based on the model of the situation of the text.

Promote students’
knowledge of the social
context in which they live,
through the reading of
regional texts
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They integrated textual information and previous knowledge from
information obtained from various sources; they re-elaborated
content from what they read; they demonstrated understanding
of the author’s communicative intention; they argued fluently
about the content of the text; they demonstrated reading
comprehension; they enjoyed the act of reading; they learned
the times before, during, and after reading as a route marked by
Solé to improve the reading process. With the use of formative
texts, students strengthened their reading comprehension skills.
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Strengthen reading
comprehension skills
through the use of
formative texts.
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expressions, arguing their answers, identifying
important ideas and the different types of textual
structures, making inferences from the model of
the text situation, integrating textual information

Discussion

—~ Hernandez et al. (2014) refer that the diagnostic
phase allows the researcher to recognize the
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strengths and weaknesses, contributions and
limitations regarding the solution proposed to
improve the reality found. The discussion of
results shows the positions and theories that
agree and are in opposition to the findings;
it also allows the conclusions and pertinent
recommendations on the findings to be made.

Based on these points, with an eye on the
systematized results and to answer the
research question: How is the reading process
strengthened through didactic sequences based
on Isabel Solé’s strategies in students? an
observation was made of the 20 subjects of the
aforementioned grade.

In the diagnostic phase, the difficulties of
ninth-grade students concerning reading were
identified; an observation guide was applied,
which showed that they present deficiencies in
understanding meanings, relating sentences
semantically, identifying the central theme of
the text, resolving anaphoric and referential

76

and previous knowledge, re-elaborating contents
on the same topic and, understanding the
author’s communicative intention.

As these results caused great concern to the
researchers, they planned didactic sequences
based on Isabel Solé’s strategies to strengthen
the reading process in students. Subsequently,
they continued with the review of previous
studies and theories related to the topic, to
have a theoretical foundation and build such
sequences. In this regard, the importance
of developing reading skills is pointed out, as
expressed by Remolina (2013), who considers
that reading must be assumed as a whole that
involves the human being as an important agent,
but, in turn, all representation created by signs,
graphs, schemes, signs, among others, which
requires a process to generate meaning.

In this order, it is worth mentioning Solé (1992),
who conceptualizes the process of reading as
the interaction between the reader and the text,
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through which the former tries to satisfy the
objectives that guide his/her reading, as well
as the author’s position. Indeed, reading is one
of those situations that establish relationships
between the text, the explicit and implicit
information in it, and the reader’s knowledge. In
this sense, reading is a psycholinguistic guessing
game in which thought and language are in
permanent action so that the reader constructs
the meanings of what he/she reads (Goodman,
1990, as cited in Millan, 2010).

For Baquero (2018), every academic process
should be focused on improving educational
practice, which should arise from constant
reflection. Moreover, this should not only remain
in theory but should transcend in teachers and
the institution; therefore, it is necessary to link
in the classroom, didactic strategies according
to the needs of students, their context, and their
learning pace, leaving aside the linear practices
that exclude them from their learning process.

Given these approaches, Tobar and Alvarez
(2018) think that, in a didactic and creative
way, students can propose new forms of
reading comprehension. Similarly, Solano
(2018) showed that, with the implementation
of didactic sequences, students had the
opportunity to improve their reading and
comprehension process at the following levels:
literal, inferential, and critical-intertextual; at
the same time, he evidenced that the strategy
awakened interest in their learning, leaving
aside the fear of making mistakes.

Despite all the achievements proposed, the
implementation of Solé’s strategies faced certain
limitations, especially at the beginning of the
proposal, because a high degree of apathy in
the execution of the activities was observed in
the students, which caused them tiredness and
fatigue. However, this action was overcome with
the motivation to face the challenges of learning.
Another limitation was the students’ difficulty
in understanding the texts, due to their poor
reading comprehension, which improved as the
implementation of the strategies progressed.

77

Reading process through didactic sequences based on Isabel Solé’s strategies

Conclusions

Regarding the first objective, the results were
based on diagnostic observation and recorded
in a guide. After analyzing the data, it was found
that the subjects had deficiencies in extracting
meanings, making semantic relations,
accurately identifying the topic of the text,
resolving anaphoric and referential expressions,
arguing their answers, identifying main ideas
and types of textual structures, making
inferences, integrating textual information and
previous knowledge, reworking contents on the
same topic, and understanding the author’s
communicative intention.

For the second objective, the results showed that
the planning was adapted to the students’ needs
and interests. Regarding the third objective, the
results indicated that, in the development of
Solé’s strategies, students were able to relate
their prior knowledge to the reading, make
inferences, review and check comprehension
while reading and, also, make appropriate
decisions until they were able to understand the
author’s ideas.

About the fourth objective, the didactic
sequences were satisfactory, since the students
were able to integrate textual information and
previous knowledge, re-elaborated content
from what they read, understood the author’s
communicative intention, argued, understood
the reading, enjoyed the content of the text,
and strengthened reading comprehension
skills. Therefore, it can be affirmed that the
objective related to strengthening the reading
process through didactic sequences was fully
achieved. This action allows recommending
to teachers and future researchers, the
implementation of innovative, attractive, or
reconstructed strategies to achieve better
academic success in the population that will
be the future of the country.

Ena Luz Carrillo Difilippo
Martha Eufemia Navarro
Bibiana Lorena Molina Morén



~

Vol. 42

I_Revwsra_l

UNIMAKR

Julio-Diciembre 2024

O
a0
|
~
©
o
Q
o~
9

Rev. Unimar 2

Revista Unimar

e-ISSN: 2216-0116 | ISSN: 0120-4327 f DOI: https://doi.org/10.31948/rev.unimar

Conflict of interest

The authors declare that they have no conflict of
interest in the work presented.

Ethical Responsibilities

For the development of the research, informed
consent was obtained from the rector’s office
of the institution, obtaining approval for the
application of the instruments and the strategy.
Likewise, parental authorization was requested
for the use of the students’ photographs.

References

Alvarado, L. & Garcia, M. (2018). Caracteristicas
mas relevantes del paradigma socio-critico:
su aplicacién en investigaciones de educacién
ambiental y de ensefianza de las ciencias [Most
relevant characteristics of the socio-critical
paradigm: its application in environmental
education and science education research].
Sapiens, Revista Universitaria de Investigacion,
9(2), 187-202.

Avendafo, Y. (2020). Influencia de las estrategias
de lectura de Isabel Solé en la comprensién
lectora de los educandos de quinto grado de
primaria [Influence of Isabel Solé’s reading
strategies on the reading comprehension of
fifth-grade students]. Revista Chakifian de
Ciencias Sociales y Humanidades, (12), 95-105.
https://doi.org/10.1590/SciELOPreprints.884

Baquero, M. (2018). Disefo didactico para
potencializar la comprension lectora a través
del juego dramatico en el grado 4 01 de la
Institucion Educativa Rafael Valle Meza,
sede Mixta 3, Valledupar Cesar [Didactic
design to enhance reading comprehension
through dramatic play in grade 4-01 of the
Institucion Educativa Rafael Valle Meza, Mixta
3, Valledupar Cesar] [Tesis de Maestria,
Universidad Santo Tomas]. Repositorio
Institucional CRAIUSTA. https://repository.
usta.edu.co/handle/11634/16415

78

Reading process through didactic sequences based on Isabel Solé’s strategies

Barrantes, R. (2018). Investigacion: Un camino
al conocimiento. Un enfoque cualitativo,
cuantitativo y mixto [Research: A path to
knowledge, A qualitative, quantitative, and
mixed approach]. EUNED.

Bausela, E. (2004). La docencia a través de
la investigacion-accién [Teaching through
action research]. Revista Iberoamericana
de Educacién, 35(1), 1-9. https://doi.
org/10.35362/rie3512871

Caceres, B., Del Valle, K., & Péfaur, J. E.
(2016). La sistematizacién de la unidad
didactica en educacién ambiental: una
aproximacién desde una experiencia en la
ruralidad [Systematization of a teaching unit
on environmental education: an approach
from an experience on rural areas]. Educere,
20(66), 249-257. https://www.redalyc.org/
pdf/356/35649692006.pdf

Cassany, D. (2006). Leer tras las lineas. Sobre la
lectura contemporanea [Reading behind the
lines. On contemporary Reading]. Anagrama.

Castellano, M. E. & Guataquira, C. (2020).
Factores que causan dificultad en los procesos
de comprension lectora de estudiantes de
grado cuarto de la IED El Porvenir [Factors that
cause difficulty in the reading comprehension
processes of fourth-grade students of the IED
El Porvenir] [Tesis de Maestria, Universidad
Cooperativa de Colombia]. Repositorio
Institucional.  https://repository.ucc.edu.co/
entities/publication/56c26aee-4596-4d7d-
a06b-fabf2812fcb8

Colmenares, A. M. (2012). Investigacion-accion
participativa: una metodologia integradora
del conocimiento y la accién [Participatory
action research: an integrative methodology
of knowledge and action]. Voces y Silencios:
Revista Latinoamericana de Educacion,
3(2), 102-115. https://doi.org/10.18175/
vys3.1.2012.07

E

Pilon. (2018, november 7). El Cesar decayd
otra vez en las pruebas Saber 11 [El Cesar
declined again in the Saber 11 tests]. E/ Pilon.
https://elpilon.com.co/el-cesar-decayo-otra-
vez-en-las-pruebas-saber-11/

Ena Luz Carrillo Difilippo
Martha Eufemia Navarro
Bibiana Lorena Molina Morén


https://repository.usta.edu.co/handle/11634/16415
https://repository.usta.edu.co/handle/11634/16415
https://www.redalyc.org/pdf/356/35649692006.pdf
https://www.redalyc.org/pdf/356/35649692006.pdf
https://elpilon.com.co/el-cesar-decayo-otra-vez-en-las-pruebas-saber-11/
https://elpilon.com.co/el-cesar-decayo-otra-vez-en-las-pruebas-saber-11/

<t
N
o
159
Qo
o
IS
©
3]
(@}
T
]
S
=

Revista Unimar f§ Rev. Unimar

I_R’evwsfa_l

UNIMAR

Vol. 42 No. 2 pp. 67-80

e-ISSN: 2216-0116 | ISSN: 0120-4327 | DOI: https://doi.org/10.31948/rev.unimar

Martinez, V. L.

Galindo, J. (2019). Implementacidn de estrategia

didactica para el fortalecimiento de Ila
comprension de textos y el desarrollo del
aprendizaje auténomo en los estudiantes del
grado tercero de primaria en la Escuela Rural
MixtadeGuacochecorregimientode Valledupar,
Cesar [Implementation of a didactic strategy
to strengthen text comprehension and the
development of autonomous learning in third-
grade students at the Escuela Rural Mixta
de Guacoche, Valledupar, Cesar] [Trabajo de
Especializacidn, Universidad Nacional Abierta
y a Distancia]. Repositorio UNAD. https://
repository.unad.edu.co/handle/10596/27502

Hernandez, R. Fernandez, C., & Baptista, P.

(2014). Metodologia de la investigacion
[Research methodology] (6" ed.). Mc Graw-
Hill Interamericana.

Lopez, N. J. & Navarro N. (2021). Propuesta

metodoldgica para el mejoramiento de
la comprension lecto-escrita con nifios y
ninas de primer grado del Centro Educativo
Chiquilladas, Ocaha (Norte de Santander)
[Methodological proposal for the improvement
of reading and writing comprehension with
first-grade children of the Centro Educativo
Chiquilladas, Ocafa (Norte de Santander)]
[Tesis de Pregrado, Institucidn Universitaria
Politécnico Grancolombiano]. Sistema Nacional
de Bibliotecas Sisnab. https://alejandria.
poligran.edu.co/handle/10823/2879

(2013). Paradigmas de
investigacion. Manual multimedia para el
desarrollo de trabajos de investigacién. Una
vision desde la epistemologia dialéctico
critica [Research Paradigms. Multimedia
manual for the development of research
papers. A vision from the dialectical-critical
epistemology]. https://pics.unison.mx/wp-
content/uploads/2013/10/7_Paradigmas_de_
investigacion_2013.pdf

Millan, N. R. (2010). Modelo didactico para la

comprensién de textos en educacion basica
[Didactic model for text comprehension
in elementary education]. Revista de
Teoria y Didactica de las Ciencias Sociales,
(16), 109-133.  https://www.redalyc.org/
pdf/652/65219151007.pdf

Reading process through didactic sequences based on Isabel Solé’s strategies

Ministerio de Educacién Nacional (MEN). (2006,

January-March). Resultados en cada una
de las areas [Results in each of the areas].
Altablero, (38). https://www.mineducacion.
gov.co/1621/article-107411.html

Ministerio de Educacién Nacional (MEN). (2017).

Leer es mi cuento [Reading is my story].
https://www.mineducacion.gov.co/portal/
decadas/363236:Leer-es-mi-Cuento

Organizacion de las Naciones Unidas para la

Educacién, la Ciencia y la Cultura (UNESCO).
(2020). cQué se espera que aprendan los
estudiantes de América Latina y el Caribe?
Andlisis curricular del Estudio Regional
Comparativo y Explicativo (ERCE 2019) [What
arestudentsin Latin Americaandthe Caribbean
expected to learn? Curriculum analysis of the
Regional Comparative and Explanatory Study
(ERCE 2019)]. https://unesdoc.unesco.org/
ark:/48223/pf0000373982

Organizacion de las Naciones Unidas para la

Educacién, la Ciencia y la Cultura (UNESCO).
(2021). Hacia la inclusion en la educacion:
situacion, tendencias y desafios. 25 afos
después de la Declaracion de Salamanca de
la Unesco [Towards inclusion in education:
status, trends, and challenges. 25 vyears
after the UNESCO Salamanca Statement].
https://unesdoc.unesco.org/ark:/48223/
pf0000375748

Organizacion de las Naciones Unidas para la

79

Educacion, la Ciencia y la Cultura (UNESCO).
(2022). Latin American Laboratory for the
Evaluation of the Quality of Education.
https://tcg.uis.unesco.org/wp-content/
uploads/sites/4/2022/11/WG_GAML_8_
LLECE-ERCE-2025-and-PROJECTS_-
ENGLISH_oct-2022.pdf

Pérez, C. C. & Villacob, W. R. (2022). Estrategia

para fortalecer el proceso lector en educacion
primaria basada en el método Glenn Doman
[Strategy to strengthen the reading process in
primary education based on the Glenn Doman
method] [Tesis de Maestria, Universidad
de la Costa]. Repositorio Universidad de
la Costa. https://repositorio.cuc.edu.co/
handle/11323/9503

Ena Luz Carrillo Difilippo
Martha Eufemia Navarro
Bibiana Lorena Molina Morén


https://pics.unison.mx/wp-content/uploads/2013/10/7_Paradigmas_de_investigacion_2013.pdf
https://pics.unison.mx/wp-content/uploads/2013/10/7_Paradigmas_de_investigacion_2013.pdf
https://pics.unison.mx/wp-content/uploads/2013/10/7_Paradigmas_de_investigacion_2013.pdf
https://www.redalyc.org/pdf/652/65219151007.pdf
https://www.redalyc.org/pdf/652/65219151007.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000373982
https://unesdoc.unesco.org/ark:/48223/pf0000373982
https://unesdoc.unesco.org/ark:/48223/pf0000375748
https://unesdoc.unesco.org/ark:/48223/pf0000375748
https://tcg.uis.unesco.org/wp-content/uploads/sites/4/2022/11/WG_GAML_8_LLECE-ERCE-2025-and-PROJECTS_-ENGLISH_oct-2022.pdf
https://tcg.uis.unesco.org/wp-content/uploads/sites/4/2022/11/WG_GAML_8_LLECE-ERCE-2025-and-PROJECTS_-ENGLISH_oct-2022.pdf
https://tcg.uis.unesco.org/wp-content/uploads/sites/4/2022/11/WG_GAML_8_LLECE-ERCE-2025-and-PROJECTS_-ENGLISH_oct-2022.pdf
https://tcg.uis.unesco.org/wp-content/uploads/sites/4/2022/11/WG_GAML_8_LLECE-ERCE-2025-and-PROJECTS_-ENGLISH_oct-2022.pdf

Julio-Diciembre 2024

https://doi.org/10.31948/rev.unimar

DOI:

Remolina, J. F. (2013). La lectura en Paulo Freire
y la competencia lectora de PISA [Reading in
Paulo Freire and PISA reading competence].
Educagdo, 36(2), 223-231. https://www.
redalyc.org/pdf/848/84827901010.pdf

Rodriguez, A. P., Balaguera, E. Y., & Moreno,
V. G. (2018). Los procesos lectores. Caso
de la Institucion Educativa Marco Antonio
Quijano Rico [Reading processes. Case of the
Institucion Educativa Marco Antonio Quijano

Reading process through didactic sequences based on Isabel Solé’s strategies

Contribution
Ena Luz Carrillo Difilippo: researcher.
Statistical processing of data, writing of

materials and methods, and obtaining results.

Martha Eufemia Navarro: analysis and
interpretation of results, writing the introduction,
methods, discussion, and conclusions.

Bibiana Lorena Molina Morodn: revision of the
abstract, introduction, methodology, results,

(@}
a0
|
~
©
o
a8
o~
gel
N
<
e
=

Rico]. Revista Educacion y Ciencia, (21), 175-
198. https://doi.org/10.19053/0120-7105.
eyc.2018.21.e9405

discussion, conclusions, and references.

All authors participated in the preparation of the
manuscript, read, and approved it.

Rev. Unimar

Silva, M. (2018). El estudio de la comprension
lectora en Latinoamérica: necesidad de un
enfoque en la comprension [The study of
reading comprehension in Latin America:
the need for a focus on comprehension].
Innovacién  Educativa, 14(64), 47-55.
https://www.scielo.org.mx/pdf/ie/v14n64/
v14n64a5.pdf

-0116

e-ISSN: 2216

©
=
c
D
@©
o
@
>
O
[0

Solano, I. (2018). Unidad didactica para
fortalecer la comprension de lectura en
los estudiantes de grado tercero de Ila
Institucion Educativa Nuestra Sefora de
Belén, Sede # 21 de la Ciudad de San José de
Cucuta [Didactic unit to strengthen reading
comprehension in third-grade students of
the Institucidn Educativa Nuestra Sefiora
de Belén, Headquarters # 21 of the City of
San José de Cucuta] [Tesis de Maestria,
Universidad Autéonoma de Bucaramanga].
Repositorio Unab. https://repository.unab.
edu.co/handle/20.500.12749/2656

UNIMAR

Solé, 1. (1992). Estrategias de lectura [Reading
strategies]. Graod.

Tobar, A. & Alvarez, O. (2018). La musica como
estrategia de ensefanza y comprension
lectora [Music as a strategy for teaching and
reading comprehension] [Tesis de Maestria,
Universidad de la Costa]. Repositorio
institucional. https://repositorio.cuc.edu.co/
handle/11323/2892

Universidad Javeriana. (n.d.). Economics of
Education Laboratory. https://lee.javeriana.
edu.co/english/home

Ena Luz Carrillo Difilippo
80 Martha Eufemia Navarro
Bibiana Lorena Molina Morén


https://www.redalyc.org/pdf/848/84827901010.pdf
https://www.redalyc.org/pdf/848/84827901010.pdf
https://repository.unab.edu.co/handle/20.500.12749/2656
https://repository.unab.edu.co/handle/20.500.12749/2656
https://lee.javeriana.edu.co/english/home
https://lee.javeriana.edu.co/english/home

